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ABSTRACT 
 
Imam Septianto, 2018, “Strategy of Teaching Speaking Skill in E-Fun 
English Course Klaten”, Thesis, English Education Department, Islamic Education 
and Teacher Training Faculty, The State Islamic Institute of Surakarta. 
Advisor  : Dr. Hj. Woro Retnaningsih, M.Pd. 
Key words  : Speaking, Teaching Strategy, Students‟ Response, Qualitative Analysis  
The objectives of this research are 1) To describe the strategies of teaching 
speaking skill which was applied by teachers in E-Fun English course Klaten, (2) To 
describe students‟ response toward strategies used by teacher in E-Fun English course 
Klaten. 
This research was descriptive qualitative. The data of this research were the 
Speaking teaching learning process by the teachers of E-Fun English course Klaten. 
The research instrument was the researcher himself. The researcher obtained the data 
by means of note-taking technique. Recording the speaking teaching and learning 
process in the class using audio recorder and video recorder, Transcribing the data 
into the written form by the teacher, Listening the recording again to check the 
accuracy of the data, Selecting the data from the recording which are in according 
with the objectives of the study, Recording the data into the data sheets, and Finally 
the data were classified according to Burkart (1998) and Khameis (2006)„s startegy of 
teaching speaking. Meanwhile, the data of students‟ response were classified 
according to Sinclair and Coulthard (1992). This research used methodological 
triangulation to get an appropriate data in order that the result of the study is 
credibility, transferability, dependability, and confirmability.   
 
The results showed that: (1) The teachers applied  four of five Burkart and Khameis‟s 
strategies of teaching speaking skill, namely recognizing script, encouraging students 
to speak, giving motivation and using minimal response. The teachers applied 
encouraging students to speak dominantly through game and fun activity.  (2) The 
students‟ response toward strategy of teaching speaking skill were replying, reacting 
and commenting response. Therefore, students responded the teachers‟ strategy 
positively. 
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CHAPTER I 
INTRODUCTION 
The first chapter presents the brief elaboration of several elements in this 
study. They are background of study, identification of problems, problems 
statement, the objective of problems, limitation of study, the benefit of study, 
and definition of key terms. 
A. Background of Study 
English is known as International Language used by people all 
around the world. Most people use English to communicate. English plays 
important role in all nation. In Indonesia, it is also used as foreign 
language.   It has been taught from kindergarten until university. English is 
playing a major role in many sectors including, engineering, education, 
advanced studies, business, technology, banking, computing, tourism etc. 
Moreover, Asean Economic Community 2017 is almost approaching. In 
order to join in Asean Economic Community 2017, mastering English is a 
must, to compete with the others among Asian. Hence, English is 
important for people who want to apply for job. Therefore, people need to 
learn English earlier. 
As a foreign language in Indonesia, English is learned seriously by 
many people to have good prospect in the Asean Economic Community 
2017, include the four skills. English has four skills, they are listening, 
speaking, reading and writing. Speaking is deemed to be the most 
important in learning a second or foreign language.  As stated by Hornby 
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(1987:82), speaking is the ability of people to make use of language. It is 
very important skill since people learn a language in order to communicate 
with the environment. According to Richards and Renandya (2002:204), 
speaking is one of the elements of communication. Where Communication 
is output modality and learning is the input modality of language 
acquisition. 
Speaking is an interactive process of constructing meaning which 
is comprised of producing and receiving information (Burns & Joyce, 
1997:63). It becomes a measurement to someone whether they acquire 
English or not. If they have good speaking, it means they acquire English 
well and can communicate using English as the function of language as a 
tool of communication. However, speaking can be problems that obstruct 
them to reach their aims. In case, there are many students who understand 
grammar well but they speak badly. It will make the students lose their 
interest in speaking skill. Therefore, the teacher must be creative and 
communicative in order to teach speaking. Hence, the teacher must apply 
various methods and strategies to make the students acquire speaking 
easier, although every methods and strategies have problem when it is 
implemented. 
Speaking skill can be learned both in formal school and informal 
school. Joining in informal school (Course) is chosen by some students 
who want to learn Speaking skill deeply. Some courses offer different 
ways in teaching speaking skill.  During teaching and learning process, 
teachers not only explain the material, but also should give exercise which 
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are appropriate with material to the students. Cropper (1998) said that 
teaching strategy is  the kind election of certain exercise that appropriate to 
the teac teaching purpose that we want to reach. The strategy of teaching 
speaking is the main in successful or failure of teaching learning process. 
The teacher should apply creative strategy to develop students’ speaking 
skill. In addition, in applying strategy of teaching speaking skill, Teachers 
should consider the students’ response. This case occurs in E-Fun English 
course Klaten. Based on the pre-research, many students of E-Fun English 
course Klaten are active and enjoying in speaking class. It is because of 
the strategy used by the teachers. 
E-Fun is one of good informal schools in Klaten. It is located at JL. 
Ki Ageng Gribig No. 3, Ngirigas Baru, Bareng Lor, Klaten Utara, Klaten 
57438. It’s established by Mr. Ovick. All teachers have great quality and 
high professionalism. It can be seen from the output of E-Fun English 
course Klaten which is good, especially in speaking skill.  In addition, 
many students who learn here win some competitions in speaking, such as 
story-telling, speech, English movie and the other competitions. It offers 
speaking English program for students of senior high school. The program 
has good strategy of teaching speaking skill to make th students more 
enjoyable in joining learning process. In E-Fun English Course, teachers 
have unique strategy in teaching speaking skill.They use fun and creative 
activity, the students have to practice their skill by doing those activities. 
This strategy makes students confident in learning speaking skill.  
Sometimes, there would be Native speakers who join in the teaching and 
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learning process of speaking skill, so studnts can also practice their 
speaking skill. There are many programs in E-Fun English course Klaten, 
those are; Star Kids (for kids), Junior, Teenager, Express English (English 
for communication) and English for Special purpose.  To support the 
research background research background, this is the strategy used by the 
teachers in teaching speaking skill which found when pre research: 
Teacher 1 : Okay, we are going to play a game, called “Calling my 
friend”. I want to divide you into two groups, each group 
consist of two students. 
  In this game, you have to do a role play, you call your 
partner using mobile phone, then ask her whatever you 
want to ask, but you have to put “what are you doing?” in 
your conversation. 
  Okay. Your turns, group 1. 
From the example above, the teacher used a game as the activity in 
teaching speaking skill. Game is categorized as encouraging students to 
speak strategy. It can be seen that the teacher used one of strategy of 
teaching speaking skill. That is why the researcher investigated the 
strategies of teaching speaking skill used by the teachers in teaching 
learning process. It aimed at revealing types of strategies of teaching 
speaking skill which were applied by the teachers and the students 
response toward the strategy that was was used by the teachers in  E-Fun 
English course Klaten. Burkart and Khameis theory was used in order to 
get further explanation or information about it.  
This present study entitled “The Strategy of Teaching Speaking 
Skill in E-Fun English Course Klaten”. 
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B. Identification of Problems 
Based on the background of study above, here some reasons why 
the researcher identifies the strategy of teaching speaking skill in E-Fun 
English Course Klaten as follows: 
1. What factors can make the students enjoy joining teaching and 
learning process at E-Fun English Course Klaten. 
2. How the teachers can make students enjoy joining teaching learning 
process at E-Fun English Course Klaten. 
3. How the teachers help the students to improve their speaking skill. 
4. How the students’ reaction toward teachers’ strategy in teaching 
speaking skill. 
 
C. Limitation of Study 
Based on the background study, the researcher limits his research 
on; first, strategy of teaching speaking skill used by teacher in E-Fun 
English Course Klaten. It is also attempts to discover the students’ 
response toward strategy of teaching speaking skill used by the teachers. 
This study used Burkart and Khameis’s theory to analyze the data of 
strtegy of taching speaking skill and used Sinclair and Coulthard’s theory 
to analyze data of Students’ response. 
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D. Problem Statements 
Based on the background of the study above, the problems are 
formulated as follows: 
1. What are the strategies used by the teachers in teaching speaking skill 
in E-Fun English course Klaten? 
2. How are the students’ responses toward strategies  used by the teachers 
in teaching speaking  skill in E-Fun English course Klaten? 
 
E. The Objectives of the Study 
Based on the problem formulation above, the objectives of this 
study are: 
1. To describe the strategies of teaching speaking skill used by the 
teachers in E-Fun English course Klaten. 
2. To describe the students’ responses toward strategies used by the 
teachers in E-Fun English course Klaten. 
 
F. The Benefit of the Study 
The result of this research is expected to give benefits both 
theoretically and practically.  
1. The theoretical benefits 
a. The result of this research is expected to enrich the theory in 
Strategy of Teaching Speaking. 
b. The result will increase the repertoire of the research finding. 
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2. The practical benefits 
a. For the Students 
The students can improve their ability on speaking and they are 
more active in the teaching learning process.  
b. For the teacher 
This research result can be used as reference for the teacher about 
her performance, so that the teacher can improve her performance 
in teaching during teaching-learning process especially in 
speaking. The result of the study will help teachers to improve 
their skill in teaching speaking.  
c. For the Course 
This research result can be used as reference or evaluation for the 
management, so that the management can give good service to the 
students and their parents. Therefore, there will be many students 
who join in the course in order to learn speaking skill. 
d. For the school 
This research result can be used as resources in improving 
teacher’s performance, especially in teaching speaking. School 
can apply creative strategy that used  by teachers in this course to 
make better progress in order to achieve the goal of teaching 
learning process of speaking. 
e. For the other researchers 
This research may help them in getting ideas or just reference for 
the further researches. 
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G. Definition of the Key Terms 
1. Strategy 
According to Brown (2001:201) defined strategies as specific method 
of approaching a problem or task, modes of operation for achieving a 
particular end, or planned design for controlling and manipulating 
certain information. 
2. Teaching 
Teaching is showing or helping someone to learn how to do 
something, giving instruction, guiding in the study of something, 
providing with knowledge, causing to know or understand (Brown, 
2000:7). 
3. Speaking 
Speaking is a process of interaction where speakers intend to build 
meaning through producing, receiving and processing information 
(Bailey, 2000:25). 
4. Students’ response 
Students’ response is a reaction that appears when students learn, 
which can also change your mind, feeling or action and it changes in 
behavior due to the shape of the concrete learning activities, that is 
observable, or not that is concrete that cannot be observed (Slavin, 
2000). 
9 
CHAPTER II 
THEORETICAL REVIEW 
 
This chapter focuses on review of related literatures that give the 
theoretical background and previous studies which related to the research. The 
review of related literatures will be described as follows 
A. Speaking Skill 
1. Definition of Speaking Skill 
Speaking is an interactive process of constructing meaning 
that involves producing, receiving and processing information. Its 
form and meaning are depending on the context in which it occurs, 
including the participants themselves, their experiences, the physical 
environment, and the purposes for speaking. It is often spontaneous, 
open-ended, and evolving. However, speech is not always 
unpredictable. Speaking requires that learners not only know how to 
produce specific points of language such as grammar, 
pronunciation, or vocabulary ("linguistic competence"), but also that 
they understand when, why, and in what ways to produce language 
("sociolinguistic competence") (Nunan,1999:216).  
We do speaking in order to communicate with each other. 
Better communication means better understanding of others and us. 
Communication is a continuous process of expression, 
interpretation, and negotiation. Generally, people who encounter 
others through this oral communication have a certain goal that they 
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want to achieve, the goal that underlies people to do the 
communication. 
Spoken language is a primary phenomenon. We speak a 
great deal more than we write, that is why language should be 
taught initially through speech. Spoken language is essential to any 
language learning in mastering the speaking skill, the teacher must 
train and equip the learners with a certain degree of accuracy and 
fluency in understanding, responding and in expressing themselves 
in the language in speech. 
Based on the theories above, the researcher concludes that 
Speaking is important to communicate with other people to shows 
ideas, thoughts and opinion.  
2. Type of Speaking 
Brown (2004:141) shows that oral skill can be related to five 
areas, namely: 
a. Imitative 
This category includes the ability to practice an intonation 
and focusing on some particular elements of language form. That 
is just imitating a word, phrase or sentence. The important thing 
here is focusing on pronunciation. The teacher uses drilling in 
the teaching learning process. The reason is by using drilling, 
students get opportunity to listen and to orally repeat some 
words. 
 
11 
 
b. Intensive 
This is the students‟ speaking performance that is 
practicing some phonological and grammatical aspects of 
language. It usually places students doing the task in pairs (group 
work), for example, reading aloud that includes reading 
paragraph, reading dialogue with partner in turn, reading 
information from chart, and the others. 
c. Responsive 
Responsive performance includes interaction and test 
comprehension but at the somewhat limited level of very short 
conversation, standard greeting and small talk, simple request and 
comments. This is a kind of short replies to teacher or student-
initiated questions or comments, giving instructions and directions. 
Those replies are usually sufficient and meaningful 
d. Interactive 
Interactive speaking is nearly similar to responsive 
speaking. The difference between responsive and interactive 
speaking is in the length and complexity of the interaction, which 
sometimes includes multiple exchanges or multiple participants. 
The interaction takes two forms of transactional language, which 
has the purpose of exchanging specific information, or 
interpersonal exchanges, which have the purpose of maintaining 
social relationship. 
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e. Extensive 
Teacher gives students extended monologues in the form of 
oral reports, summaries, and storytelling and short speeches. Based 
on the theory above, it can be concluded that there are some points 
that should be considered in assessing speaking. The students need 
to know at least the pronunciation, vocabularies, and language 
functions that they are going to use. When the students have been 
ready and prepared for the activity, they can use the language 
appropriately. 
3. The components of Speaking 
According to Syukur (1987:5), speaking is a complex skill 
because at least it is concerned with components of grammar, 
vocabulary, pronunciation, and fluency.  
a. Grammar 
It is needed for students to arrange a correct sentence in 
conversation. It is in line with explanation suggested by Heaton 
(1978:5) that student‟s ability to manipulate structure and to 
distinguish appropriate grammatical form in appropriate one. The 
utility of grammar is also to learn the correct way to gain 
expertise in a language in oral and written form.  
b. Vocabulary 
Vocabulary means the appropriate diction which is used in 
communication. Without having a sufficient vocabulary, one 
cannot communicate effectively or express their ideas in both 
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oral and written form. Having limited vocabulary is also a barrier 
that precludes learners from learning a language. Language 
teachers, therefore should process considerable knowledge on 
how to manage an interesting classroom so that the learners can 
gain a great success in their vocabulary learning. Without 
grammar very little can be conveyed, without vocabulary nothing 
can be conveyed.  
c.  Pronunciation  
 Pronunciation is the way for students‟ to produce clearer 
language when they speak. It deals with the phonological 
process that refers to the components of a grammar made up of 
the elements and principles that determine how sounds vary and 
pattern in a language. There are two features of pronunciation; 
phonemes and supra segmental features. A speaker who 
constantly mispronounces a range of phonemes can be 
extremely difficult for a speaker from another language 
community to understand (Gerard, 2000:11).  
d. Fluency  
Fluency can be defined as the ability to speak fluently and 
accurately. Fluency in speaking is the aim of many language 
learners. Signs of fluency include a reasonably fast speed of 
speaking and only a small number of pauses and “ums” or “ers”. 
These signs indicate that the speaker does not have to spend a lot 
of time searching for the language items needed to express the 
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message (Brown, 1997:4). 
4. Teaching Speaking 
The goal of teaching and learning English in Indonesia is to 
develop communicative skills that include the skill of listening, 
speaking, reading and writing proportionately. Therefore, the teacher 
should provide the students with speaking task and give them 
opportunities to use the target language to communicate with others.  
According to Harmer, there are three basic reasons why it is a 
good idea to give students speaking task with provoke them to use all 
and any language at their comment (Hammer. 1998:88). Those are:  
1. Rehearsal  
Getting student to have a free discussions, gives them a 
chance to rehearse having discussions outside the classroom. 
Teacher asks students to rehearse outside classroom in order to 
know how their speaking ability can improve. From those, students 
can improve their speaking ability except in the class.  
2. Feedback  
Speaking tasks where students are trying to use all and any 
language that they know to provide feedback for both teacher and 
students. Teacher can see how well their class is doing and what 
language problems they have. Students can also see how easy they 
find a particular kind of speaking and what they need to do to 
improve. Students activities can give them enormous confidence 
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and satisfaction, and with sensitive teacher guidance a can 
encourage them into further study.  
3. Engagement  
Good speaking activities can be highly motivating. If all 
students are participating fully and if the teacher has set up the 
activity properly and can give sympathetic and useful feedback, 
they will get tremendous satisfaction from it. Many speaking tasks 
(role-play, discussion, problem solving etc) are intrinsically 
enjoyable in themselves. 
.Thornbury (2007) stated that, sometimes experienced 
teachers developed established routines or expectations that can lead 
to rude awakenings in the classroom with a new class of students. 
He also described lesson frameworks based on behaviorist, 
cognitive and socio cultural views of language learning. From this 
basis he established a framework that contains elements within each 
view: learning begins with some form of awareness of a new 
language feature, this awareness is then appropriated or integrated 
into a learner‟s current inter language until it is finally ready for 
autonomous use.. 
5. Principles of Teaching Speaking 
 According to Nunan (2003:55), there are some principles for 
teaching speaking. Some of which are described below:  
a. Be aware of the differences between second language (SL) and 
foreign language (FL) learning context 
16 
 
FL learning context is very different from SL learning 
context. FL learning context is the context where the target 
language is not the language of communication in the society, for 
instance, learning English in Indonesia. Learning speaking skill 
is very challenging for learners in FL context because they have 
limited exposure to English outside the classroom. Therefore the 
potential problem will be is concerning fluency rather than 
accuracy. So, to minimize such a problem, it will be advisable, 
for example, to invite English native speakers to create regular 
dialogic forum for sharing and caring regarding speaking English 
naturally. Unlike FL learning context, SL learning context is the 
context where the target language is the language of 
communication in the society. In other words, it is studied inside 
the classroom and spoken outside the classroom. The potential 
problem for SL learners is not about fluency but accuracy dealing 
with errors in grammar, vocabulary, or pronunciation, and 
enhancing declarative knowledge is the very possible solution. 
b.  Give students practice with both fluency and accuracy  
 At the beginning and intermediate level of studies, 
learners must be given opportunities to improve their fluency as 
well as accuracy. Accuracy means using the target language 
correctly and fluency is using language quickly and confidently. 
The teacher should not emphasize on any one aspect of speaking. 
Rather, students should get practice on both accuracy and 
17 
 
fluency. 
c. Use group work or pair work  
 To improve students‟ speaking, they should be given 
enough opportunities to speak in class. So, teacher talk time 
should be less and student talk time should be more. It is 
important for language teachers do not take up all the time. 
According to Nunan also, “Pair work and group work can be 
used to increase the amount of time that learners get to speak in 
the target language during lesson.” In this way, the students will 
get chance to interact and practice the language with other 
students. 
d. Plan speaking tasks that involve negotiation for meaning 
Negotiation for meaning is the process of trying to 
understand and make ourselves understood through interactive 
communication in the target language (Nunan, 2003:55). This 
process covers checking to see whether or not we understand 
what someone has said, clarifying our understanding, and 
confirming that someone has understood what we mean. Through 
conducting clarification, repetition, or explanations during 
conversations, learners get mutual understanding. 
e. Design classroom activities that involve guidance and practice in 
both interactional and transactional speaking 
Interactional and transactional speech is an effective inside-
classroom practice to improve spoken language. Interactional 
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speech is a form of communication for social purposes such as 
establishing and maintaining social relationships. This kind of 
communication is relatively unpredictable in nature. In contrast, 
transactional speech is a form of communication for certain 
purposes to get something done such as the exchange of goods or 
services. This kind of communication is highly predictable in 
nature like telephoning for a taxi. The two types of oral production 
skill enable to put into role play as the possible practice conducted 
by students. 
6. The aim of Speaking 
The main purpose of speaking is to communicate. Speaking 
is a important tool to communicate or to deliver mind things about 
what the speaker will be said with their society. That is why, 
speaker is very important. Basically, there are four important aims 
of speaking (Tarigan, 2008:30-36) namely: 
a. To inform 
To inform means that the speaker wants to inform and share 
ideas, information, process feeling or opinion to the hearer  and 
give knowledge as well in particular purpose. In thi case, the 
speaker just wants to inform about a fact.. 
b. To entertain 
To entertain means that the speaker wants to make the 
hearer feels happy with the materials which are selected primarily 
based on their entertainment value. For example when the teacher 
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told about story to students, the parents told the funny story to their 
children. By doing it, speaking will be more interesting to be heard 
by the listeners. 
c. To persuade 
To persuade means that the speaker tries to confirm the 
hearer to do something in certain activity. The teacher has to make 
a good teaching to the students by giving them example in 
delivering material. From the example, the students can be 
understand the mindset the lesson and be active to join the lesson. 
The activities need the actions to make the listener interested to 
perform the actions in which the speaker wants. 
d. To discuss 
To discuss means that the speaker wants to discuss 
something because the purpose of speaking is to make some 
decisions and planning. Discussion activity is believed to get more 
attention from the students because they have to solve a problem 
from the task which is given by the teacher.  
From the statements above, it can be concluded that through 
speaking, somebody can inform their feeling and knows somebody‟s 
feeling from ask him in their communication and make some 
decisions. 
7. Problems Found in  Speaking Class  
In teaching learning process, perhaps student face some 
problems to speak. It makes the students do not success on speaking. 
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According to Ur (1996:121) there are some problems across in 
teaching speaking: 
1. Inhibition 
Unlike reading, writing, and listening activities, speaking 
requires some degree of real-time exposure to an audience. 
Learners are often inhibited about trying to say things in foreign 
language in the classroom: worried about making mistakes, fearful 
or criticism or losing face, or simply shy or the attention that their 
speech attracts. 
2. Nothing to say 
Even if they are not inhibited, you often hear learner 
complain that they cannot think of anything to say, they have no 
motive to express themselves beyond the guilty feeling that they 
should be speaking 
3. Low or uneven participation 
Only one participant can talk at a time if he or she is to be 
heard; and in a large group this that each one will have only very 
little talking time. This problem is compounded by the tendency of 
some learners to dominate, while others speak very little or not at 
all. 
4. Mother-tongue use 
In classes where all, or a number of, the learners share the 
same mother tongue, they may tend to use it: because it is easier, 
because it feels unnatural to speak to another in a foreign language, 
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and because they feel less „exposed‟ if they are speaking their 
mother tongue. If they are talking in small groups it can be quite 
difficult to get some classes particularly the less disciplined or 
motivated ones to keep to the target language. 
 
B. Teaching Strategy 
Richards (2008:19) states that the mastery of speaking skill in 
English is a priority for many second-language or foreign language 
learners. Learners often measure their success in learning foreign 
language through how much they feel their speaking skill has improved. 
Therefore, the teachers try to get the best strategy that is good to 
improve the students‟ speaking skill since there are varieties of methods, 
approaches, and techniques appear from direct approaches where the 
teacher focuses on specific features of oral interaction to indirect 
approaches where the teacher focuses in creating a condition for oral 
interaction which is appropriate for students. 
1. Definition of Teaching Strategy 
Strategies are specific methods of approaching a problem or 
task modes of operation for achieving a particular and planned 
design for controlling and manipulating certain information (Brown, 
2000:113).  
In addition, Cahyono (2011:11) states that technique and 
strategy are interchangeable and they refers to an action performed 
by either a language teacher (or language learner) to achieve a 
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language teaching (or language learning) objectives. While teaching 
strategy refers to a pattern of teaching acts that serves to attain 
certain outcomes, a teaching strategy is a purposefully conceived 
and determined plan of action.  
2. Strategies of Teaching Speaking 
 There are many strategies which teachers usually use in 
teaching speaking. Burkart (1998) mentioned that there are some 
effective ways in teaching and developing students‟ speaking skill, 
those are using minimal response, recognizing script and using 
language to talk about language. In addition, Khameis (2006:112-
113) found that there are many strategies which could be 
implemented by the teacher to teach and improve students‟ speaking 
skill. Those are giving the motivation to speak and encouraging 
students to speak. 
a. Using minimal response 
Language learners who lack confidence in their ability to 
participate successfully in oral interaction often listen in silence 
while others do the talking. One way to encourage such learners 
to begin to participate is to help them build up a stock of minimal 
responses that they can use in different types of exchanges. Such 
responses can be especially useful for beginners.  
Minimal responses are predictable, often idiomatic phrases that 
conversation participants use to indicate understanding, 
agreement, doubt, and other responses to what another speaker is 
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saying. Having a stock of such responses enables a learner to 
focus on what the other participant is saying, without having to 
simultaneously plan a response.  
Burkart (1998) emphasized that minimal responses can be 
portended; especially idiomatic phrases in a conversation that 
participants use to show understanding, agreement, doubt, and 
other responses to what another speaker is saying. Students‟ 
handbooks actually have provided many kinds of responses that 
may be commonly used in daily conversation, such as expressing 
agree and disagree, an opinion, doubt and interest. There are 
many examples of stock minimal responses that can be taught in 
the classroom, according to Burkart (1998). Those are: 
1) Agreeing with what was said: absolutely; yes, that‟s right 
2) Indicating possible doubt: really? Are you sure? 
3) Agreeing to cooperate or not: of course; okay; sorry, I can‟t; I‟m 
afraid not 
4) Expressing an opinion: that‟s nice; how lucky! That‟s too bad 
5) Expressing interest, encouraging the speaker to continue: what 
happened next?; That‟s really interesting; what did you do? 
b. Recognizing Script 
Some communication situations are associated with a 
predictable set of spoken exchanges -- a script. Greetings, 
apologies, compliments, invitations, and other functions that are 
influenced by social and cultural norms often follow patterns or 
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scripts. So do the transactional exchanges involved in activities 
such as obtaining information and making a purchase. In these 
scripts, the relationship between a speaker's turn and the one that 
follows it can often be anticipated. Instructors can help students 
develop speaking ability by making them aware of the scripts for 
different situations so that they can predict what they will hear 
and what they will need to say in response. Through interactive 
activities, instructors can give students practice in managing and 
varying the language that different scripts contain recognizing 
script is very helpful for students. By using script, teachers use 
interactive activities and teach varying language in the situation. 
The main thing in recognizing script is teachers have to help 
students to be aware of many scripts. If the awareness is raised, it 
is not impossible for students to predict easily what they will 
listen and how they should give responses. 
c. Encouraging Students to speak 
In order to encourage students‟ participation, teachers 
should have strategies to be applied in the classroom. According 
to Khameis (2006:112-113) the strategies of teacher should focus 
on what should be interesting and should capture students‟ 
attention. Teachers should find activities that allow students to 
work collaboratively such as role play.  In line with Khameis, 
Brown (1994) also mentioned the importance strategies to be 
applied in the classroom, he said that if strategies are essentially 
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motivating and demanding students‟ goals and well-being then it 
can have constructive impact to their speaking. The activities 
should be student-centered and communication should be 
authentic. 
d. Giving motivation to speak 
Teachers should know how to build students‟ motivation 
by knowing what students‟ want to achieve in the class. Some 
students may worry a lot about grade; some of students may want 
to explore their ideas in the class. Therefore, motivation is an 
important aspect in each student to reach the goal of the study.  In 
giving motivation, teachers should realize that there are two main 
categories of motivation; that are recognized as extrinsic and 
intrinsic motivation. In intrinsic motivation, learners freely 
connect in an activity for their own satisfaction. Thus, teachers 
need to use motivating tasks and activities in order to maintain 
their students‟ level of motivation. In the other hand, extrinsic 
motivation is an motivation that can get to be obtained when 
someone else appreciates their works or when students could 
avoid the negative penalty of not learning. In extrinsic 
motivation, teachers can give good marks and rewards to the 
students 
e. Using language to talk about language 
Language learners are often too embarrassed or shy to say 
anything when they do not understand another speaker or when 
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they realize that a conversation partner has not understood them. 
Instructors can help students overcome this reticence by assuring 
them that misunderstanding and the need for clarification can 
occur in any type of interaction, whatever the participants' 
language skill levels. Instructors can also give students strategies 
and phrases to use for clarification and comprehension check.  
The examples phrases that can be taught to the students when this 
case occurred are: 
1)  When unsure of the speaker‟s meaning, repeat what you think 
the speaker said in a question: did you say that the sun rises in 
the west? 
2)  When you have missed most of the meaning: could you say 
that again, please? 
3)  When you didn‟t know the word for something, describe it 
and ask its name: what do you call the stuff that falls out of 
sky, which is rain but frozen? 
By encouraging students to use clarification phrases in 
class when misunderstanding occurs and by responding 
positively when they do, instructors can create an authentic 
practice environment within the classroom itself. As they develop 
control of various clarification strategies, students will gain 
confidence in their ability to manage the various communication 
situations that they may encounter outside the classroom.  
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3. Activity in Teaching Speaking 
Speaking activity according to Reece and Walker (1997:136) 
that can be implemented in the classroom are: 
a. Drilling 
Drilling is imitating and repeating words, phrases, and 
even whole utterances in fact be a useful noticing technique, 
since it draws attention to material that learners might not 
otherwise have registered. Thus, after learners have listened to a 
taped dialogue, and studied the transcript, the teacher can isolate 
specific phrases or utterances and ask learners to repeat them. 
The effect of repeating them is bound to make them more salient. 
However, if all the dialogue were drilled, this benefit would be 
lost. 
b. Lecture 
A lecture involves the teacher talking to the students 
about the subject. There is little, if any chance of any two-way 
communication. In other words, the lecture has an introduction to 
the content, the detail is then  presented. 
c. Demonstration 
Demonstrasion is activity which is usually associated with 
demonstrating a practical skill. It often introduces the skill; its 
point and importance. The skill is demonstrated after students 
practice the skill. 
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d. Discussion 
Discussion is the students are actively involved in talking 
to each other about an issue of mutual concern. Teacher‟s job is 
to manage the situation so that learning takes place.   
e. Debate 
Debate is very familiar to a discussion but tends to have 
more rules regarding procedure.  
f. Question and answer 
Question and answer is posing a series of question to 
students in order to promote thinking and understanding.   
g. Seminar 
Seminar is a activity appropriate where a student 
researches a topic, presents  the  findings  to  other  students  and  
leads  the  ensuing  discussion. It is used with mature students to 
explore specified topics. 
h. Game 
Game is a learning situation with an element of 
competition and/or cooperation. It can stimulate and involve 
learners when they interact with other students and/or the game. 
i. Role Play 
Students acting a part or a role in events before a 
situation, during the situation and after the situation. It helps the 
students to feel the influences and pressures in their role.  It is 
suggested that role is particularly effective with attitudinal issues. 
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j. Workshop 
Workshop is an opportunity to develop practical skills a 
simulated situation and link the theory with practice.  
 
C. Students’ Response 
Response is coordinated movement by one‟s perception towards 
any events in environment (Hamalik, 2011:28). Response in learning is 
important because it has relationship with learning outcomes or learning 
objectives to be obtained by students. The response indicator also can be 
either positive or negative. It can be concluded that there is relationship 
between student response and the task received.  
Students‟ responses are typically shorter than the instructor‟s 
questions in a CLT based language classroom. For instance, if the 
instructor asks an initiating question like 
T: „What do you prefer to do on weekend?‟ 
Students may simply answer that „watching movies‟ or „going out with 
friends‟. On the other hand, some queries raised by the instructor may also 
ends up with non-verbal responses like as nodding the heads, giving a 
blank gaze or showing the figures with the fingers etc. Moreover, 
sometimes the close ended questions from the instructor‟s end make the 
learners‟ responses bounded within the yes/no frame. For example, if the 
teacher asks, „Do you have any other siblings?‟ or „Have you ever been to 
Italy?‟ then it limits the response within the acceptance or denial terms of 
responses. The different types of response found in a classroom context. 
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According to Sinclair and Coulthard (1992:19) Types of responses 
are being stated below: 
1. Loop 
Realized by a closed class of items, “pardon‟,”you 
what‟,”eh‟,”again‟, with rising intonation and a few questions like, 
“did you say‟,”do you mean‟. Its function is to return the discourse to 
the stage it was at before the pupil spoke, from where it can proceed 
normally. The example of such situation is: 
Teacher  : Rihan, can you tell us what does dialect mean? 
Student  : Eh…sorry sir, I didn‟t get it. (Loop) 
Teacher : Well, I am asking the definition of dialect. 
 
2. Comment 
It is realized by a statement or tag question that is subordinate to the 
head of the move and its function is to exemplify, expand, justify and 
to provide additional information. 
Teacher :  If I say that „villain‟ is a positive word. Is it right? 
Student : No sir. How it could be? It bears a negative 
meaning in reality. (Comment) 
3. Silent Stress 
It is realized by a pause, of the duration of one or more beats, 
following a marker. It functions to highlight the marker when it is 
serving as the head of a boundary exchange indicating a transaction 
boundary 
4. Reacting 
It is realized by a non-linguistic action. Its function is to provide the 
appropriate non-linguistic response defined by the preceding directive. 
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Teacher : All the team leaders please write the names of your 
group in the tags and wear it as a badge. 
Student : (carry out the instruction silently) 
 
5. Replying 
It is realized by a statement, question or modeless item and non-verbal 
surrogates as nods. Its function is to provide a linguistic response 
which is appropriate the elicitation. 
Teacher : Do you know the types of grammar? 
Student : (nodding the head) (reply) 
Teacher : Okay, Tina. Do you know the answer? 
Student : Five types, sir. (reply) 
 
6. Focusing 
When the instructor tries to help the learners for focusing on a 
particular issue, then he creates an environment with examples, 
descriptions, questions or materials. Thus, the instructor creates an 
interest among the learners that they focus on to the topic by 
responding to the asked or displayed situation.  
Teacher : We can see anarchy everywhere; people are not 
willing to follow law and order. What do think 
the main culprit behind this situation of our 
country? 
Student :  Umm…….corruption. (Focusing) 
Teacher : Right, corruption is the main barrier to our 
development. 
 
7. Summarizing 
Instructors sometimes invite the learners to share their understanding 
of the taught topic in short. It helps them to check the in-class 
understanding and needs of the learners. It also helps the learners to 
share and thus match their views and understanding with the peers.  
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Teacher : Shamim, can you summarize about the price hike 
problem now? 
Student : Price hike causes for making an artificial lack of 
resources in the market. A group of people store 
resources and products and thus create this 
problem. Sometimes, black marketer‟s role creates 
a scope for price hike. They import objects in 
illegal ways and cause damage to the economic 
growth. Economic condition of the poor people put 
at distress during price hike. (Summarizing) 
Teacher : Excellent, sit down. 
 
8. Revising 
Instructors sometimes ask probing questions from previously talked 
topic areas to check whether the learners are in line with the previous 
lessons or not. Sometimes the learners need to re-read and share the 
content studied before in order to maintain a chronology of content. 
Teacher : What did we have studied in the last class? 
Student : We have read about the CLT method. 
Teacher : Can you share some information about CLT? 
Student : CLT stands for Communicative Language 
Teaching. It is mainly a learner-centered 
teaching process that supports the use of 
authentic materials and real-life situations. The 
teacher may also include role play, describing an 
object, debate etc to promote interaction 
(Revising). 
 
D. Previous Related Study 
As evidence of the originality of this study, this research discussed 
some previous study.  
The first previous study about teacher‟s strategy in teaching 
speaking is taken from Adi Nugroho research (2015), entitled “Teacher‟s 
strategy in Teaching Speaking at LPK Padma Widyanata”.  He analyzed 
teacher‟s strategy in teaching speaking at LPK Padma Widyanata. The 
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objective of this study was to explore teacher‟s strategy in teaching 
speaking at LPK Padma Widyanata. Both Adi‟s research and the 
researcher‟s research discussed about Strategy in Teaching Speaking. 
However, Subject of Adi‟s research is LPK Padma Widyanata. In the other 
hand, Subject of the researcher‟s is E-Fun English Course Klaten. In 
addition, the objective of the researcher‟s research also discusses one 
different thing. It is about the students‟ responses toward strategy of 
teaching speaking skill in E-Fun English Course Klaten and the students‟ 
responses toward those strategies. 
The second previous study about teaching speaking was taken from 
Hasbullah Isnaini‟s research (2008), entitled “Teacher Strategies in 
Overcoming Problems in the Teaching of Speaking at SMK Negeri 1 
Singosari Malang”. The objective of Hasbullah study is to find out 
students‟ speaking problem and teachers‟ strategies in overcoming 
problem. This study was conducted at SMK Negeri 1 Singosari Malang. 
The similarity between the prvious study and the research‟s is that both of 
them discussed about speaking. The differences between this previous 
study and the research‟s can be seen that Hasbullah‟s study focuses on 
overcoming problems in teaching speaking. Meanwhile, the researcher‟s 
study focuses on strategy of teaching speaking skill and also students‟ 
response. 
The third previous study was taken from Fahmida Rubama 
Snikdha‟s research (2016), entitled “Analyzing Classroom Discourse: An 
Exploratory Study on IRF at a Private University of Dhaka”. The objective 
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of this previous study is to investigate whether the IRF elements have been 
adopted at present in the conversation patterns of the oral communication 
classes conducted by the teachers in a private university context. The 
similarity between the previous study and the research‟s is that both 
Shikdha‟s and the researcher‟s research used IRF Sinclair and Coulthard 
theory. However, the researcher only used Response theory from Sinclair 
and Coulthard to analyze the students‟ response toward the strategies used 
by teacher in E-Fun English course Klaten. In addition, the researcher 
focused on strategy of teaching speaking skill. Meanwhile, Shikdha 
focused on discourse analysis of IRF. 
The fourth previous study was taken from D. Nuraini Fajriyati‟s 
research (2009), entitled “Improving Students‟ Speaking Proficiency 
Using Games (A Classroom Action Research on the Eight Grade Students 
of SMP N 2 Baki Sukoharjo in 2008/2009 Academic Year)”. The aims of 
this research are to describe whether or not and to what extent games 
improve speaking proficiency and to identify the situation when games are 
implemented in the speaking class. The similarity between the previous 
study and the research‟s is that both of them discussed about speaking. The 
differences between this previous study and the researches can be seen that 
this previous study is designed to improve students‟ speaking proficiency 
by implementing games. Meanwhile, the researcher‟s study focuses on 
analyzing strategy of teaching speaking skill and also students‟ response 
toward the strategy. 
The fifth previous study was taken from Anita Jati Laksana‟s 
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research (2016), entitled “The Effectivness of Using Chain Story Game in 
TeachingSpeaking: An Experimental Research at the Eighth Grade 
Students of SMP Negeri 1 Jatilawang in the Academic Year 2015/2016”.  
The aim of this research was to find out the effetiveness of Chain Story 
Game in teaching speaking. The similarity between the previous study and 
the research‟s is that both of them discussed about speaking. The 
differences between this previous study and the researches can be seen that 
this previous study focuses on the effeciveness of using chain story game 
for teaching speaking. Meanwhile, the researcher‟s study focuses on 
analyzing strategy of teaching speaking skill and also students‟ response 
toward the strategy. 
The sixth previous study was taken from Noor Malihah‟s research 
(2010), entitled “The Effectiveness of Speaking Instruction through Task-
Based Language Teaching”. The objective of this research was to find out 
the effectiveness of speaking instruction through task-based language 
teaching. The similarity between the previous study and the research‟s is 
that both of them discussed about speaking. The differences between this 
previous study and the researches can be seen that this previous study 
focuses on the effectiveness of speaking instruction through task-based 
language teaching. Meanwhile, the researcher‟s study focuses on 
analyzing strategy of teaching speaking skill and also students‟ response 
toward the strategy. 
The seventh previous study was taken from Devy Emsa Nurdina‟s 
research (2014), entitled “The Implementation of Pair Work in Teaching 
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Speaking”. This previous study is aimed to describe the implementation of 
pair work in teaching speaking and to find out the problem faced by the 
students in learning speaking through pair work in the form of dialogue. 
The similarity between the previous study and the research‟s is that both of 
them discussed about speaking. The differences between this previous 
study and the researches can be seen that this previous study focuses on 
the implementation of pair work in teaching speaking and to find out the 
problem faced by the students in learning speaking through pair work in 
the form of dialogue. Meanwhile, the researcher‟s study focuses on 
analyzing strategy of teaching speaking skill and also students‟ response 
toward the strategy. 
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CHAPTER III 
RESEARCH METHODOLOGY 
In the scientific research, the research method is very important to conduct 
a research. Methodology that is used by the researcher is one of the factors that 
make success. This chapter comprises several aspects of methodology involving 
research design, setting of research, subject and informant, technique of collecting 
data, technique of analyzing data and trustworthiness. 
A. The Research Design 
Research design is the researcher’s plan of how to proceed to gain an 
understanding of some group or some phenomenon in its natural setting (Ary, 
2006:470). Research design is a planning to do a research. It means necessary 
for the management of the entire research endeavor. This research used 
descriptive qualitative research. Tohirin (2012:3) state that qualitative 
research is a research to comprehend phenomena which is experienced by the 
subject of research e.g. behavior, perception, motivation, action and the other 
There are some characteristic of qualitative research, those are; 
qualitative research has the natural setting as the direct source of data and 
researcher is the key instrument. Qualitative research is descriptive; the data 
collected is in the form of words of pictures rather than number (Sugiyono, 
2008:8-13). It can be concluded that in descriptive research, the researcher is 
the key instrument who described all of phenomenon on natural setting in 
writing. 
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Based on the statements above, the researcher investigated 
information about the strategy of teaching speaking used by the teacher in E-
Fun English Course Klaten and students’ response toward the strategy of 
teaching speaking used by the teacher in E-Fun English Course Klaten, and 
then described them by explaining in words. Therefore, Qualitative research 
is appropriate to be used in the researcher’s study. In this research, the 
researcher investigated kinds of strategies of teaching speaking skill used by 
teacher in E-Fun English Course Klaten, and students’ response toward the 
strategy so that the researcher uses descriptive qualitative method.  
B. Subject of the Study 
Subject of the research are people who gave data or information that 
needed in a research. E-Fun English Course Klaten provide some programs, 
those are:  Star Kids (for kids), Junior, Teenager, Express English (English 
for communication) and English for Special purpose. The researcher took 
teachers who taught Express English. The researcher took the three teacher of 
Express English Class, they are: Miss Listyaningrum as the teacher of Class 
A, Miss Nafi’atul Husna as the teacher of Class B and Mr. Ivan as the teacher 
of Class C. In adition, the researcher  also took all of the students of each 
class as the subject of the research. 
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C. Setting of the Research 
1. Setting of place 
This research is conducted on teaching learning process at E-Fun 
English Course Klaten. at JL. Ki Ageng Gribig No. 3, Ngirigas Baru, 
Bareng Lor, Klaten Utara, Klaten 57438.  The research took place at Class 
A, Class B and Class C. Class A was taught by Miss Listyaningrum in 
Gazebo, Class B was taught by Miss Nafi’atul Husna and Class C was 
taught by Mr. Ivan. Those classes were suitable to be observed. 
2. Setting of time 
The researcher held pre-research on April 2017, June 2018 and 
July 2018. The observation was held at 6th until 20th August 2018.  . The 
duration of once teaching learning process was 90 minute. The first 
observation was conducted at Class A, the second was conducted at Class 
B. The last was conducted in Class C. The observation was conducted one 
times on every subject of the research in natural situation or without 
experimental manipulation in order to get credibility, transferability, 
dependability, and confirm ability of the data.  The observations was 
conducted in one time on each subject of research because one topic was 
the limitation of this research, one topic was discussed in one meeting till 
two meetings, it depends kn the students ability. The researcher conducted 
the interview with the subject of the research on June 2018 - August 2018. 
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D. The Technique of Collecting Data 
Marshall, Rossman (in Sugiyono, 2010:225) stated that the 
fundamental methods relied on by qualitative researchers for gathering 
information are participation in setting, direct observation and in dept 
interviewing. 
In order to get problems or clarify initial topic, a researcher should 
conduct the data. However, a researcher should use some techniques to get 
the data. According to Mukhtar (2007:88) there are two techniques to collect 
the data in qualitative research as a base field research, which are: 
1. Observation 
Observation is an activity of viewing the research object in detail. 
Arikunto stated that observation is an effort of doing research in order to 
gain the information to another people in order to get the people are able to 
give the information needed (Suharsimi, 1998:136). While Narbuko and 
Achmad state that observation is a technique of collecting the data which 
is done by observing and note taking the phenomenon appeared 
systematically (Narbuko and Achmad, 1999:30). Direct observation or 
known as participant observation was primary method of data collection in 
this research. Therefore, the researcher knew the real situations and 
conditions when the English teachers delivered their material on teaching 
learning process. The researcher observed the excerpts produced by 
teachers and students by using video and audio recorder. 
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2. Interview 
Interview is asking respondent orally to gain detailed information. 
Sutopo (2002:59) states that interview in descriptive qualitative research is 
generally done by giving the open-ended questions which purposed to gain 
the deep information and it is done by using unstructured formally things 
in order to get the views of subject observed about many things that bring 
advantages for gaining the detailed information.  
In this research, in order to support the observation and to get more 
information about strategy of teaching speaking skill in E-Fun English 
Course Klaten and students response toward the strategy of teaching 
speaking used by the teacher in E-Fun English Course Klaten, and then  
arranged some questions for the teachers and students. 
To collect the data, the researcher used procedure as follows: 
a. The researcher prepared the concept of questions that would be asked 
to the teachers and students 
b. The researcher asked and talked in a friendly way according to the 
concept of question that had been prepared based on the interview 
guide.  
c. The researcher recorded the interview using audio recorder, and then 
wrote interview transcript based on the results of interview. 
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The questions for teacher that are asked for the interview are presented 
in table 3.1 as follows: 
Table 3.1 Interview Questions for Teachers 
No Questions 
1. Why do you apply those strategies in this topic? 
2. Do you apply those strategies in every topic you teach? Why? 
3. 
Do you usually apply recognizing script strategy in teaching 
speaking skill? Why? 
4. 
Is it important to give motivation to the students in teaching 
speaking skill? Why? 
5. 
How is students’ response to your activities and strategies which 
you apply in teaching speaking skill? 
6. 
What is the dominant strategy that you used in teaching speaking 
skill? 
 
From the table of Interview Questions above, it can be seen that 
those were questions for interviewing the Teacher. Those interview 
questions are used to support the result of observation and also to get more 
information about strategy of teaching speaking skill which was applied by 
the teachers and students’ response from teachers’ point of view.  
 
The questions for students that are asked for the interview are 
presented in table 3.2 as follows: 
Table 3.2 Interview Questions for Students 
No Questions 
1. Do you understand the material in today’s meeting? Why? 
2. Which part/activities do you like in today’s meeting? 
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3. Which part/activities do not you like in today’s meeting? 
4. Why do you choose E-Fun to study speaking? 
5. Does your teacher usually motivate you? 
6. 
How is your response toward strategy of teaching speaking skill 
that is applied by your teacher? 
 
From the table of Interview Questions above, it can be seen that 
those were questions for interviewing the students. Those interview 
questions are used to support the result of observation and also to get more 
information about strategy of teaching speaking skill which was applied by 
the teachers and students’ response from students’ point of view.  
In addition, the researcher also used questionaire. Questionnaire is 
the list of questions or statements that are given to participants. Sugiyono 
(2008:142) explained that questionnaire is a technique of collecting data 
that is done by giving some questions or statements to respondent. 
Questionnaire is used to collect general information about E-Fun and 
students’ point of view on the strategy of teaching speaking skill used by 
the teachers. The researcher gave questions in questionnare to all 
respondents directly. The researcher gives questionnaire for all the 
students of express english class. This questionnaires was used by the 
researcher as confirmation. It is used to confirm the data both from 
observation and interview. 
E. Technique of Analyzing Data 
According to Sugiyono (2010:244) data analysis is the process of 
systematically searching  and preparing the data obtained from interviews, 
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field notes, and documentation, by way of organizing data into categories, 
defined in units, synthesize, organize into a pattern, choose what is 
important and that will be studied, and make a conclusion that is easily 
understood by themselves and others. 
The researcher analyzed the data by using descriptive analysis and 
the data were described by his own sentences. The data analysis was based 
on Miles-Huberman, consisting of three concept; data reduction, data 
display, and conclusion drawing verifications (Miles and Huberman, in 
Sugiyono (2012:246). The steps were as follows: 
1.  Data Reduction 
In this stage, the researcher made transcript of recorded data, 
chose data which needed to answer the research problem and throw 
out data which not needed. 
2. Data Display 
In the second step, the researcher identified kinds of strategy of 
teaching speaking skill students’ response. After identifying, the 
researcher analyzed strategy of teaching speaking skill by using 
Burkart and Khameis’s strategy of teaching speaking skill theory to 
find the dominant strategy of teaching speaking skill used by teachers 
in E-Fun English Course Klaten. The researcher also analyzed 
students response by using Sinclair and Coulthard’s theory. 
3. Drawing/Verification Conclusion 
The last step was conclusion drawing/verification the data, the 
data analysis was presented step by step based on the research 
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question staging in order to get a good and clear narration of the 
explanation.  
F. Trustworthiness 
The data which found toward qualitative research had to be 
crosschecked in order that the researcher gets an appropriate data, being 
the result of this study are credibility, transferability, dependability and 
confirmability. Triangulation is one of trustworthiness techniques. Wiliam 
Wiersma (in Sugiyono, 2010:327) stated that triangulation is qualitative 
cross-validation. It assesses the sufficiency of the data according to the 
convergence of multiple data sources or multiple data collection 
procedure. Denzin (in Tohirin, 2012:73) extended the idea of triangulation 
beyond its conventional association with research methods and designs. He 
distinguished four forms of triangulation: 
1. Data triangulation, which entails gathering data through several 
sampling strategies, so that slices of data at different times and social 
situations, as well as on a variety of people, are gathered. 
2. Investigator triangulation, which refers to the use of more than one 
researcher in the field to gather and interpret data. 
3. Theoretical triangulation, which refers to the use of more than one 
theoretical position in interpreting data. 
4. Methodological triangulation, which refers to the use of more than one 
option to gather data, such as interviews, observations and documents. 
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In this study, the researcher used methodological triangulation. The 
researcher combined three techniques of collecting data namely 
observation and to get deepening and widening data. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
This chapter is divided into two sub chapters, namely research finding and 
discussion. The research finding presents the result of the data analysis of the 
strategies used by Teachers on teaching speaking skill in E-Fun English course 
Klaten. Meanwhile, the discussion section provides the deep and detailed 
description of the data findings. 
A. Research Finding  
These data findings are related to strategies of teaching speaking skill 
used by teachers in E-Fun English course Klaten. Burkart and Khameis 
categorizes the strategies in teaching speaking skill into five, those are: 
building up stock of minimal responses, encouraging students to speak, 
giving motivation, recognizing script and using language to talk about 
language. In addition, these data finding are also related to students’ response 
toward strategy of teaching speaking skill used by the teacher in E-Fun 
English course Klaten. Sinclair and Coulthard categorize response into some 
types. 
1. Strategy of Teaching Speaking Skill 
Based on the observation on August 2018 about strategy of 
teaching speaking skill used by the teachers in E-Fun English course 
Klaten, the researcher found four strategies applied by the teachers 
according to Burkart and Khameis’ theory. Those are recognizing script, 
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encouraging students to speak, giving motivation and using minimal 
response. The researcher found 20 excerpts from three teachers that 
categorized as Burkart and Khameis’ strategies in teaching speaking skill. 
The researched observed 3 teachers and 3 classes. The researcher divided 
those findings of the first teacher, second teacher and third teacher 
separately and gave an example (a datum) of each activity in teaching 
speaking that used by teacher, while the other data can be seen in the 
appendix. The researcher explained the findings directly from the core 
activity in the teaching learning process, because the opening and closing 
activity was not significant. The findings are as bellow: 
a. Strategies of Teaching Speaking Skill used by Teacher 1 at Class 
A 
The first observation conducted in Class A which was taught 
by Teacher 1. The topic of the lesson was Daily Activity. This class 
was attended by 7 students. The teaching learning process was held in 
gazebo and backyard of E-Fun English Course Klaten.  
1) Recognizing Script 
The script is defined as communication situation that are 
connected with a predictable set of spoken interactions such as: 
script of greetings, apologies, compliments, invitations, and other 
functions that are influenced by social and cultural norms often 
follow patterns or scripts. Therefore, students can predict what they 
must say and what they must response in some situations by 
recognizing many kinds of the scripts. 
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Recognizing script was the first strategy found in the 
observation. Only one teacher who applied recognizing script. The 
only teacher who used recognizing script in teaching speaking was 
Teacher 1.  Teacher 1 used recognizing script in the opening 
meeting. In the opening meeting, Teacher 1 asked about students’ 
condition by saying, “How is your life?”. Students did not know 
how to response that expression, they looked confused. Then 
Teacher 1 repeated what she has said, but student still  did not 
response it. After teacher realized that students had not known the 
response, she asked students the other greeting expression, “how 
are you?”. Student who knew the response of that expression, 
responded it directly by saying, “I am fine”. After realizing that 
phenomenon, Teacher 1 applied recognizing script about greeting 
expression at Class A. The excerpt can be seen below: 
Teacher 1 : So student 1, student 2 and student 3, How’s life 
guys? 
All Students :  ............... 
Teacher 1 : How’s life? How are you? How about “how are 
you?” How are you? 
Student 1 : I’m fine. 
Teacher 1 : Okay, I’m fine, Just fine, Just so so. So when I ask 
you “How’s life?”, It’s not about your house, I ask 
about your life... It’s similar like when I ask you 
how are you. So when I ask you about your life and 
your condition, I can also ask how’s everything 
and how are you doing?  Those are the phrase 
when you want to ask someone else condition. 
You can also respond it by saying what 
else?(Teacher1/STSS/01). 
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It can be seen that Teacher 1 used Recognizing script by 
giving greeting expression, because the students were still lack of 
variation of greeting expressions and its responses. It can be seen 
from their facial expression which looked confused. That was why 
Teacher 1 delivered completely to the students about the expression 
of greeting and its responses. To evaluate the students’ knowledge 
about greeting expression, in the end of this activity Teacher 1 
asked the students expression of greeting, and then students gave 
the response actively. 
2) Encouraging Students to Speak 
The second strategy found by the researcher is encouraging 
students to speak. In teaching speaking, encouraging students to 
speak used by most of the teacher. Although all of the teachers 
used this strategy, sometimes they applied differently each other. 
Teacher 1 used this strategy almost a full of lesson’ time.  
a) Demonstration 
The first activity used by Teacher 1 to encourage 
students to speak was demonstration. Demonstrasion is usually 
associated with demonstrating a practical skill. It often 
intoduces the skill; its point and importance. 
The skill is demonstrated after which  the students practice the 
skill. By holding this activity, it can be highly motivating 
better than a verbal description. In addition, the theory and 
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 practice can be linked. The first excerpt of demonstration can 
be seen below:  
Teacher 1 : While waiting for our friends, I wanna review 
about the last material. So, I wanna say in 
bahasa indonesia then you can translate it in 
englis. Saya sedang membaca? 
(Teacher1/STSS/02). 
Student 1 : I’m reading 
Teacher 1 reviewed material of the last meeting to the 
students about present continuous tense. She said a sentence in 
bahasa Indonesia, then the students translated it in English. She 
also got students who came late to make the example of 
present continuous in positive sentence, negative sentence and 
interrogative sentence. The goal of this instruction was to 
review students’ understanding about present continuous tense, 
topic of the last meeting. By performing this activity, students 
can be highly motivating in order to speak in the class.  
Different from the first demonstration activity, the 
second demonstration activity that held by Teacher 1 was used 
to test students’ understanding about simple present tense. The 
second excerpt can be seen below: 
Teacher 1 : Okay, now let’s paractice to translate the 
example of simple present sentence in 
english. Siti belajar tiap hari 
(Teacher1/STSS/04). 
From the example above, it can be seen that Teacher 1 
encouraged students to speak by holding demonstration 
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activity. Teacher 1 asked students to translate and also make 
simple present sentences. This activity was used to test 
students’ understanding about simple present tense. The 
material about simple present tense was just explained by 
Teacher 1 in this meeting.  
b) Quiz 
After Teacher 1 reviewed the material of last meeting, 
she told students that daily activity was the next topic that they 
are going to learn. She asked students to mention the example 
of daily activity that students already know. This activity can 
be called as quiz. The excerpt can be seen below: 
Teacher 1 : Today, we’re going to talk about daily activity 
guys. What you are doing since in the morning till 
you want to go to bed. Before it, I want you to 
mention kind of daily activities that you already 
know. I will write it in whiteboard. Start from 
Yanuar. Come on, mention one your daily 
activity. What is that?(Teacher1/STSS/03). 
Student 1 : Wake up 
Teacher 1 asked students to mention the daily activities 
that they already knew, what students were doing since in the 
morning till they want to go to bed. Then, Teacher 1 wrote the 
example of daily activity that has been mentioned by students. 
Teacher 1 wanted to improve students’ vocabulary mastery and 
to encourage students to speak by giving this instruction. 
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Therefore this activity was served as the introduction to the 
main topic or explanation. 
c) Game  
(1) Lottery Game 
Teacher 1 used two games in teaching daily 
activity. The first game was lottery game. The objective of 
this game is to test students’ understanding about simple 
present tense. Students should make simple present 
sentences orally by using word which is written in a piece 
of paper. The excerpt of lottery game can be seen below: 
Teacher 1 : Good Job. Okay, we will play a game. Here, 
i have lottery. I want you to take lottery 
randomly, then open it. After that, please 
make an example of simple present sentence 
using the subject that you found inside 
lottery. First, make the positive sentence, the 
negative sentence, and the last is 
interrogative sentence (Teacher1/STSS/05). 
Teacher 1 : Student 3? 
Student 3 : We, We cook gurih rice every morning 
It can be seen that Teacher 1 asked students to 
make a simple present sentence using game. Teacher 1 got 
students to take the lottery randomly, and then made a 
sentence using subject written in the piece of paper. 
Students made a sentence in positive, negative and 
interrogative. Teacher 1 wanted the students to know 
about the simple present tense which used to describe 
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actions that were routine or a habit in someone’s life. 
That’s why Teacher 1 added material about simple present 
which related to daily activity.  By giving game as activity 
to practice students’ understanding about simple present, 
students looked active and interested in speaking practice 
(2) Getting to know your friend game 
The second game was the last encouraging students 
to speak strategy that used by Teacher 1, called getting to 
know your friend. This game became the main activity of 
daily activity topic. In this activity, students practiced 
what they have learned in this meeting by guessing the 
other students’ daily activity. The excerpt can be seen 
below: 
Teacher 1 : Nah, I believe that all of you have 
understood about simple presents. We will 
play a game, called getting to know your 
friends.  I want you to write it down your 
10 daily activities completely with the time, 
since in the morning till you go to bed. 
Don’t let your friend know your daily 
activities.  
  Finish? Give it to me then. 
  Here, i divide you into two groups, the first 
group is student 1, student 2, student 3. The 
second group is student 4, student 5, 
student 6, and student 7. This game would 
be like this, so i try to say someone’s daily 
activity. For example, according to these 
boys, which one who wake up earlier? Nah, 
so your group has to guess who does who 
wake up earlier in complete sentence. For 
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example, danar wakes up earlier every day. 
Okay? The one who answers it wrong will 
be given powder on his or her face. This is 
getting to know more about your friends. 
Okay, this group starts first, Okay, 
according to you, which one who wake up 
earlier?( Teacher1/STSS/06). 
In this activity, Teacher 1 made a game, called 
getting to know your friends. First step, she got students to 
write it down their 10 daily activities completely with the 
time since in the morning until they went to bed. Then, 
Teacher 1 divided the students into 2 groups. The first 
group consists of student 1, student 2 and student 3. The 
second group is student 4, student 5, student 6 and student 
7. In this game, Teacher 1 gave question to one of the 
groups. The question was taken from the other group 
member’s daily activity. Every member of group which is 
chosen by Teacher 1 should answer or guess correctly in 
complete sentence. However, they were allowed to discuss 
with their group first before answer Teacher 1’s question. 
The one who answered it wrong would be given powder 
on his or her face. 
3) Giving Motivation 
The third strategy found by the researcher was giving 
motivation. .Teacher 1 provided extrinsic motivation almost in 
all of the activities. In addition, she applied it in the same type, 
by praising the students. The excerpt can be seen below: 
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Teacher 1 : Give the example, pleas 
Student 4 : I am reading 
Teacher 1 : I am reading, good job! Make it into negative 
(Teacher1/STSS/09). 
It can be seen from the excerpt above that Teacher 1 
provided motivation almost in every activity. She provided 
motivation to the students in the same type, by appreciating 
them. She praised students who have done her instruction well 
and correctly. By praising students’ work was categorized as 
extrinsic motivation. 
Table 4.1 
Data Findings of Strategies of Teaching Speaking Skill 
Used by Teacher 1 
Teacher 
Strategies of Teaching Speaking Skill 
RS 
ESTS 
GM 
D Q G 
Teacher 1 1 2 1 2 7 
Sub Total 1 5 7 
Total 13 
 
Note : 
RS : Recognizing Script  
ESTS : Encouraging Students to Speak  
D : Demonstration 
G : Game 
Q : Quiz 
GM : Giving Motivation 
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From the table above, it can be seen that the researcher found 3 
kinds of strategies in teaching speaking skill used by Teacher 1 at 
class A in E-Fun English Course Klaten. They were recognizing 
script, encouraging students to speak and giving motivation. Teacher 1 
did not use using minimal response and using language to talk about 
language strategy. Teacher 1 did not applied using minimal response 
because she have delivered addition material about greeting 
expression which was categorized as recognizing script strategy. 
Meanwhile, using language to talk about language was usually applied 
by her in the topic which needs discussion as the activity. Teacher 1 
applied recognizing script strategy through greeting expression script. 
Meanwhile encouraging students to speak strategy was applied by 
Teacher 1 through demonstration, quiz and game. Giving motivation 
strategy was applied through extrinsic motivation, giving appreciation 
to the students who have practiced well.  
b. Strategies of Teaching Speaking Skill used by Teacher 2 at Class 
B 
The second observation conducted in Class B which was 
taught by Teacher 2. The topic of the lesson was WH-Questions. This 
class was attended by 2 students and 1 Native Speaker. The teaching 
learning process was held at Classroom in E-Fun English Course 
Klaten. 
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1) Encouraging Students to Speak 
a) Question and Answer 
In the opening lesson, Teacher 2 used question and 
answer to encourage students to speak. The excerpt can be 
seen below: 
Teacher 2 : Who is for person, When is for time, Where is 
for place, you can read it in the paper that i 
gave to you. What is for asking information 
about something, the object, like what is 
this? (Teacher2/STSS/01). 
Student 8 : Paper 
Teacher 2 : It is a paper. Who are you? 
In the opening of lesson, Teacher 2 explained kinds of 
WH-Questions and the examples by giving questions and 
answers to everyone who participated in the learning process, 
and then students answer it. Everyone in the class was allowed 
to give feedback. Teacher 2 wanted students to know the 
example of WH-Questions which usually used in daily 
conversation by giving this activity.  By doing this activity, 
students were motivated to speak. 
b) Game 
The second encouraging student to speak strategy 
which was found by the researcher in Class B was a game 
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(1) Rub my back 
The first game that was applied by Teacher 2 to 
encourage students to speak was Rub my back. The 
objective of this game is to test the students’ 
understanding about the WH-questions topic. The excerpt 
can be seen below: 
Teacher 2 : Okay, we will play a simple game, here. 
Okay, move the chairs pleas. Stand up, so 
everyone has space two squares. Then 
turn back. I will rub your back and give 
you a symbol of WH-Question. Then you 
have to make questions using the word 
that i gave to you and ask to someone 
here. Can we just start 
now?(Teacher2/STSS/02). 
Teacher 2 : Just feel it. Sorry to touching you 
Student 9 : Why 
Teacher 2 used a game to encourage students to 
speak. Teacher 2 got students to face the wall, and then 
teacher 2 rubbed the symbol of Wh-Question to their back. 
The students should turn back and make questions using 
Wh-questions that have been rubbed in their back by 
Teacher 2, and then asked someone in the class using the 
questions.  Someone who was asked should answer the 
question and the student was allowed to give feedback. It 
can be seen that the question that students have made can 
be the opening to make a conversation. 
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(2) Snake and Ladder Game 
Teacher 2 applied snake and ladder to encourage 
students to speak. This game is the main activity of WH-
question topic. The excerpt can be seen below: 
Teacher 2 : So it’s time to play the second game, I 
divide you into two groups. Wait, Mr. 
Imam want to join in this game? Because 
today only two students who attend this 
meeting. Okay, the game will be like 
playing snake and ladder. Just roll the 
dice, then ask your partner group Wh-
question in the snake and ladder board tilt 
the last tile (Teacher2/STSS/03). 
The game is played by a pair of student. The way 
to play this game is the same as common, the difference is 
there are 50 tiles which contain questions on some tiles 
and the one who steps on those tiles gives the question to 
the opponent and vice versa. 
c) Sharing Session 
The next encouraging students to speak strategy which 
was found by the researcher was Sharing session with the 
native speaker. The excerpt can be seen below: 
Teacher 2 : Student 8 and student 9, choose which person 
you like to join in your group.  
Wait a moment, I’ll prepare the things that we 
used for the game. You can do sharing with the 
native speaker, whatever you want 
(Teacher2/STSS/04). 
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Teacher 2 gave a time for students to have a sharing 
session with the Native Speaker, while she prepared the media 
for the next activity. Native Speaker was from Italy, her name 
was Francessca. She was an English Teacher in Milan. In the 
sharing session with native speaker, students asked the native 
speaker actively and gave feedback to each other. Aware or 
not, students applied the wh-questions in their communication 
with the native speaker.  
2) Using  Minimal Response 
Using minimal Response was found by the researcher at 
Class B. The only teacher who used this strategy is Teacher 2. The 
excerpt can be seen below: 
Teacher 2 : Okay finish.  We will play snake and ladders game, 
but before it, i want to give you addition material. 
Sometimes, when you have conversation, you can 
give feedback. You ask your partner a question, 
then your partner answer it, nah, you can also 
response to your partner’s opinion. The example 
is agreeing with someone has said or someone’s 
opinion.  
  Today i want to give the example of it just a little 
bit, we can discuss it later in the next meeting,  
the examples  that shows you agree with 
someone’ opinion are: True!, That’s true! 
Absolutely! You’re right, exactly, i think so too, 
yes i agree, i could not agree more. Nah the 
example above is some responses that indicate 
you agree with someone’s opinion. Example ya, 
you ask your friend, what’s your favorite food? 
Your friends answer, my favorite food is fried 
rice, because it’s very delicious. Then you can 
give feedback, i think so too, fried rice is very 
delicious. That’s the example (eacher2/STSS/05). 
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It can be seen that Teacher 2 applied using minimal 
response strategy. Teacher 2 used agreeing response to help 
students in what someone has said or someone’s opinion. She gave 
the example of agreeing response and also the application of it in 
the conversation. 
Table 4.2 
Data Findings of Strategies of Teaching Speaking Skill 
Used by Teacher 2 
Teachers 
Strategies of Teaching Speaking Skill 
ESTS 
UMR 
QA G SS 
 Teacher 2 1 2 1 1 
Sub Total 4 1 
Total 5 
 
Note : 
ESTS : Encouraging Students to Speak  
QA : Question and Answer  
G : Game 
SS : Sharing session UMR : Using minimal response 
From the table above, Teacher 2 used 2 strategies of teaching 
speaking skill at class B in E-Fun English Course Klaten. They were 
encouraging students to speak and using minimal response. 
Recognizing script, giving motivation and using language to talk 
about language strategy was not used by Teacher 2. Teacher 2 did 
not apply recognizing script because she have delivered material 
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about agreeing response. Same with Teacher 1, Teacher 2 usually 
used using language to talk about language in the topic which need 
discussion as the activity. Meanwhile, Teacher 2 preferred to build 
fun environment than giving motivation. However, sometimes 
Teacher 2 motivated students by giving them reward and other type 
of motivation which make students interested in joining the speaking 
class. Teacher 2 applied encouraging students to speak strategy 
through question and answer, game and sharing session with native 
speaker. Meanwhile, using minimal response was applied through 
agreeing response. The most strategy that used by Teacher 2 was 
encouraging students to speak through games. 
c. Strategies of Teaching Speaking Skill used by Teacher 3 at Class 
C 
The third observation conducted in Class C which was taught 
by Teacher 3. The topic of the lesson was Present Perfect Tense. This 
class was attended by 7 students. The teaching learning process was 
held at classroom in E-Fun English Course Klaten. 
1) Encouraging Students to Speak 
a) Game 
Just the same with Teacher 1 and Teacher 2, Teacher 3 
also used game to encourage students to speak. Teacher 3 used 
a game, called guessing game. The excerpt can be seen below: 
Teacher 3 : Okay we will play a game, called guessing 
game. The game is about Present perfect. 
Student 11 with Student 10, Student 13 with 
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student 12, Student 16 with Student 15, 
Student 14 with mas Imam. Farras met fikri.  
Before or ? So, bla..bla..bla... After Farras 
met fikri. Here is the example:  Deni has met 
me after Farras met fikri. So, let’s make 
group. You have to fill the blank space using 
clause. Group 3 play first. Don’t forget, have 
or has followed by past participle 
(Teacher3/STSS/01). 
Teacher 3 applied guessing game to encourage student 
to speak, he divided students into four groups. Teacher 3 made 
cloze question using present perfect tense structure, then each 
group should fill the blank part orally. Each group also asked 
to make cloze question using present perfect tense, then the 
other groups should fill the blank part. 
2) Giving Motivation 
Similar with Teacher 1, Teacher 3 also used giving 
motivation strategy in the same way. The datum is: 
Teacher 3  : Artinya apa never? 
Student 15  : Tidak pernah. 
Teacher 3  : Good. Ever artinya apa?(Teacher3/STSS/03) 
Teacher 3 provided motivation to the students by 
giving them reward, appreciation. He praised students who 
answered or did his instruction well and correctly. 
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Table 4.3 
Data Findings of strategies of Teaching Speaking Skill 
Used by Teacher 3 
Teachers 
Strategies of Teaching Speaking Skil 
ESTS GM 
G 
 Teacher 3 1 1 
Sub Total 1 1 
Total 2 
 
Note : 
ESTS : Encouraging Students to Speak   
G : Game 
GM  : Giving Motivation 
Teacher 3 applied 2 strategies of teaching speaking skill at 
class C in E-Fun English Course Klaten. They were encouraging 
students to speak and giving motivation. Recognizing scipt, using 
minimal response and using language to talk about language strategy 
were not applied by Teacher 3. Teacher 3 wanted students to focus 
on his explanation about the topic, present perfect. He argued that 
the topic was so difficult, that was why he explained the theory 
almost in half of lesson time. However, he argued that he do the 
same thing in applying using language to talk about language 
strategy. He applied it in the topic which needed discussion as the 
activity. Teacher 3 applied encouraging students to speak through 
game. 
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Table 4.4 
Data Findings of Strategies of Teaching Speaking Skill Used by 
Teachers in E-Fun Klaten 
Teachers 
Strategies of Teaching Speaking Skill 
RS 
ESTS 
GM UMR 
D Q G QA SS 
 Teacher 1 1 2 1 2 - - 7 - 
 Teacher 2 - - - 2 1 1 - 1 
Teacher 3 - - - 1 - - 1 - 
Sub Total 1 10 8 1 
Total 20 
 
Note : 
RS : Recognizing Script  D : Demonstration 
ESTS : Encouraging Students to Speak  G : Game 
SS : Sharing Session Q : Quiz 
QA : Question and Answer 
GM : Giving Motivation 
UMR : Using Minimal Response 
 
From the table above, it can be seen that teachers applied four 
strategies of teaching speaking skill in E-Fun English Course. They 
were recognizing script, encouraging students to speak, giving 
motivation and using minimal response. 1 data showed as 
recognizing script, 10 data was categorized as encouraging students 
to speak, 8 data was identified as giving motivation and 1 data as 
using minimal response. It can be seen that Teacher 1, Teacher 2 and 
Teacher 3 applied encouraging students to speak because they want 
their students to speak in the teaching learning process. As long as 
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students want to speak and to participate in speaking activity the goal 
can be reach easily. Giving motivation strategy was applied by 
Teacher 1 and Teacher 2. By motivating the students, students will 
be motivated in joining teaching and learning process. Meanwhile, 
the applying of recognizing script, using minimal response and using 
language to talk about language depended on the topic, activity and 
students’ condition. 
 
2. Students’ Response  
The observation revealed the type of students’ response that had 
been found in the classroom. Students had given usually verbal and 
sometimes non-verbal responses to the teachers.  
a. Students’ response toward strategy of teaching speaking skill used 
by Teacher 1 at class A  
1) Replying 
The first students’ response found by the researcher was 
replying. Students often gave answers to the teacher’s instruction 
and question. These types of responses were classified as replying. 
The example can be seen below: 
Teacher 1 : Here, i divide you into two groups, the first group 
is student 1, student 2, student 3. The second group 
is student 4, student 5, student 6, and student 7. 
This game would be like this, so i try to say 
someone’s daily activity. For example, according 
to these boys, which one who wake up earlier? 
Nah, so your group has to guess who does who 
wake up earlier in complete sentence. For example, 
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danar wakes up earlier every day. Okay? The one 
who answers it wrong will be given powder on his 
or her face. This is getting to know more about 
your friends. Okay, this group starts first, Okay, 
according to you, which one who wake up earlier? 
Student 3 : Student 4 wakes up earlier every day 
(Teacher1/SR/08). 
It can be seen that replying response in the example was 
found in the excerpt above. It was used by students to response the 
question provided by teacher in getting to know your friend. The 
teacher gave question about someone’s daily activity from 
opponent group, then the student should guess it by answering it in 
complete sentence.  
A little bit different from the first example of replying 
response. Replying response was not just realized to reply or to 
answer the teachers’ question, but also to reply or to answer the 
teachers’ command and instruction. The second example of 
replying response can be seen below: 
Teacher 1 : While waiting for our friends, i wanna review 
about the last material. So, I wanna say in bahasa 
indonesia then you can translate it in English ya. 
Saya sedang membaca. 
Student 1 : I’m reading (Teacher1/SR/02) 
It can be seen that the second example of replying response 
above was little bit different from the first example of replying 
response. The second example of replying response was used to 
reply the teachers’ command and instruction. Teacher 1 gave 
instruction to the students to translate what she said in English, and 
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then the student gave replying response by translating what teacher 
said in English. 
2) Reacting 
The next students’ response found by the researcher at class 
A was reacting response. The students had reacted to the teacher’s 
directions and presented ideas. Therefore, reacting were those non-
linguistic responses that the students had done to teacher’s 
instruction. The excerpt can be seen below: 
Teacher 1 : Nah, I believe that all of you have understood 
about simple presents. I want you to write it down 
your 10 daily activities completely with the time, 
since in the morning till you go to bed. Don’t let 
your friend know your daily activities.  
Students :  (write their 10 daily activities in a paper) 
(Teacher1/SR/07). 
From the example above, it showed that the students used 
reacting response as response of teacher 1’s command at the first 
step of getting to know your friend game. Teacher 1 asked students 
to write their 10 daily activities as the first step of getting to know 
your friend game, then the students wrote their 10 daily activities in 
a paper. 
3) Commenting 
The last students’ response found by the researcher at class 
A was commenting. The excerpt can be seen below: 
Student 3 :  We cook gurih rice every morning 
Teacher 1 : Good Job! Bravo!! 
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Students  : ha? gurih rice? Hahahaha (Teacher3/SR/02) 
Commenting response was found to comment student’s 
answer which was given appreciation from the teacher.  The 
example above showed that the teacher gave appreciation to the 
students which have done her instruction correctly, even though the 
students did not take the instruction seriously by using Javanese 
vocabulary. The other students who realized that thing commented 
to student 3’s answer which has got praising by teacher 1.   
Table 4.5 
Data Findings of Students’ Response toward Strategy of Teaching 
Speaking Skill Used by Teacher 1 at Class A 
Teacher 
Students’ Response 
Replying Reacting Commenting 
 Teacher 1 6 2 2 
Total 10 
 
From the table above, it showed that 3 kinds of students’ 
response was found at class A. They were replying, reacting and 
commenting response. 6 data was classified as replying, 2 data was 
categorized as reacting and 2 data was commenting response. 
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b. Students’ response toward strategy of teaching speaking skill used 
by Teacher 2 at class B 
1) Replying 
The first students’ response that found by the researcher at 
class B was replying. The students used this response toward 
question and answer activity that was applied by Teacher 2. The 
excerpt can be seen below: 
 
Teacher 2 : Who is for person, When is for time, Where is for 
place, you can read it in the paper that i gave to 
you. What is for asking information about 
something, the object, like what is this? 
Student 8 : Paper (Teacher2/SR/01) 
Teacher 2 : It is a paper. Who are you? 
It can be seen that teacher 2 used question and answer as 
activity to deliver material about WH-question, then students used 
replying response in order to answer questions that were provided 
by Teacher 2. 
2) Reacting 
This type of students’ response was usually used by 
students as response toward teacher 2’s instruction. The excerpt 
was below: 
Teacher 2 : So it’s time to play the second game, I divide you 
into two groups. Wait, Mr. Imam want to join in 
this game? Because today only two students who 
attend this meeting. Okay, the game will be like 
playing snake and ladder. Just roll the dice, then 
ask your partner group Wh-question in the snake 
and ladder board till the last tile. 
Students    : (play snake and ladder game)( Teacher2/SR/04) 
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From the excerpt above, it can be seen that the students 
used reacting as response toward teacher 2’s command. Teacher 2 
give students’ instruction to play snake and ladder game, then the 
students played the game and practiced their understanding about 
WH-question that was contained in the board of the game. 
Table 4.6 
Data Findings of Students’ Response toward Strategy of Teaching 
Speaking Skill Used by Teacher 2 at Class B 
Teacher 
Students’ Response 
Replying Reacting 
 Teacher 2 3 3 
Total 6 
 
From the table 4.6 above, it showed that students used 2 kinds of 
students’ response toward strategy that was used by Teacher 2 at class 
B.   They were replying and reacting. 3 data was classified as replying 
and 2 data was reacting response. 
c. Students’ response toward strategy of teaching speaking skill used 
by Teacher 3 at class C 
1) Replying 
Replying was the only students’ response that found by the 
researcher at Class C. The excerpt can be seen below: 
Teacher 3 : So, bla..bla..bla... After Farras met fikri 
. Here is the example:  Deni has met 
me after Farras met fikri. So, let’s 
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make group. You have to fill the blank 
space using clause. Group 3 play first. 
Don’t forget, have or has followed by 
past participle. 
Student 10 ( Team 3 ) : They have shaken hand after Farras at 
met Fikri (Teacher3/SR/02) 
From the data above, it can be seen that students used 
replying as response toward teacher 3’s instruction. Teacher 3 
asked students to fill the blank clause while playing guessing game. 
Then, students filled the blank part, it is categorized as replying 
response. 
Table 4.7 
Data Findings of Students’ Response toward Strategy of Teaching 
Speaking Skill Used by Teacher 3 at Class C 
Teacher 
Students’ Response 
Replying 
 Teacher 3 2 
Total 2 
 
From the table above showed that replying was the only one 
kind of students’ response that was found by the researcher. Two data 
showed as replying response. 
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Table 4.8 
Data Findings of Students’ Response toward Strategy of Teaching 
Speaking Skill Used by Teachers in E-Fun English Course Klaten 
Teacher 
Students’ Response 
Replying Reacting Commenting 
 Teacher 1 6 2 2 
Teacher 2 3 3 - 
Teacher 3 2 - - 
Sub Total 11 5 2 
Total 18 
 
From the table above, it can be seen that students used 3 
kinds of students response to response the strategy of teaching 
speaking skill used by teachers in E-Fun English course. They were 
replying, reacting and commenting response. 11 data was 
categorized as replying, 5 data was reacting and 2 data was identified 
as commenting response. 
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B. Discussion` 
The description of strategies of teaching speaking skill in E-Fun 
English course Klaten can be described as follows: 
1. Kinds of strategies of teaching speaking skill in E-Fun English course 
Klaten 
In this study, the researcher analyzes the usage of those five 
strategies of teaching speaking skill in E-Fun English Course Klaten 
during teaching and learning process. Based on the findings, there were 
four strategies used by the teachers, those are; recognizing script, 
encouraging students to speak, giving motivation and using minimal 
response. Based on the result of observation that conducted on November 
2018, there were 20 excerpts that categorized as strategies of teaching 
speaking according to Burkart and Khamei theory. However, the 
researcher did not found using language to talk about language strategy as 
stated by Burkart. The researcher only found four strategies. There were 
recognizing script, encouraging students to speak, recognizing script, 
giving motivation and using minimal response. Using language to talk 
about language strategy was usually applied by teachers in the topic which 
needs discussion activity as main activity. 
The result of the finding showed that the most dominant strategy in 
teaching speaking used by the teacher was encouraging students to speak.  
The second place is giving motivation. The least used strategies in 
teaching speaking by the teachers were building up stock of minimal 
responses and recognizing script. 
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Data showed that encouraging students to speak dominantly used 
by the teachers as strategy in teaching speaking skill in E-Fun English 
course klaten, Teachers in E-Fun Klaten applied this strategy through 
game, sharing session with native speaker, question and answer and the 
other activities which can be fun, enjoyable and achieve the goal of 
teaching and learning process It is line with Khameis theory that the 
strategies of the teacher in teaching should focus on should be interesting 
and should capture students’ attention Game is one of activities that are  
usually centered on. Based on result findings, Teachers in E-FUN English 
course Klaten usually used games as activity in the learning process, 
because games or another fun activity can help students to produce 
language easily and they were able to speak more spontaneously. Fun 
activity also can make students more relaxed and confident. Fun activity 
offers situation that lower students’ stress and give students chance to 
engage in real communication. It is asserted that students are encouraged 
when they have friendly competition with each other, so each student will 
participate in the classroom. 
 
2. Students’ response toward strategies of teaching speaking used by teachers 
in E-Fun English course Klaten.  
Students’ Response is a reaction that appears when students learn, 
which can also change their mind, feeling or movement/action. So changes 
in behavior due to the shape of the concrete learning activities that is 
observable. In this research, the researcher wants to know how students 
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respond towards strategy of teaching speaking skill used by teachers in E-
Fun English course Klaten.  Based on the result of finding above, the 
researcher found 3 kinds of students’ response which was used by students 
to response to strategy of teaching speaking skill used by teachers in E-
Fun English course Klaten. They were, replying, reacting and commenting 
response. There were 18 excerpts were classified as students’ response 
according to Sinclair and Coulthard theory. The researcher found replying, 
reacting and commenting response. 
From the result of finding, it can be seen that the most students’ 
responses used by teacher was replying response. Replying is the most 
kind of response used in the classroom. It is used to response teacher’s 
initiation when applied the strategy of teaching speaking skill. Replay act 
is mostly used by student in the class. In line with Sinclair and Coulthard 
(1992:20), the function of reply is “…to provide a linguistic response 
which is appropriate to the elicitation”. The second place is reacting 
response.  The students used reacting response. Reacting response is 
usually used by students as response of teachers’ instruction, what teachers 
want them to do.  
Those are kinds of response are included interactive act category. 
The interactive category includes the acts which are used in the Initiation, 
Response and Follow up elements. The result showed that the students’ 
responses as proposed by Sinclair and Coulthard namely, replying 
responses, occurred in most of teachers’ initiation when they applied 
strategy of teaching speaking skill. It means that the teachers were 
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successful in getting the students’ responses and the students responded 
the teacher’s elicitation positively.  
 
3. Implication 
Students that are taught by teachers who applied Burkart and 
Khameis’s strategy  will have good output in speaking. Burkart and 
khameis’s strategy that was applied by Teacher of E-Fun English Course 
Klaten make the students become more confident to speak, easier to 
understand the topic and material, and more enjoyable in joining teaching 
learning process of speaking. In addition, it can help students to focus on 
what the other speaker is saying and to predict what they will hear and 
response.  
 The common students’ responses of students of E-Fun English 
Course are same as Sinclair and Coulthard state. Those kinds of positive 
response can be the indicator of the successful of teaching and learning 
process of speaking skill. The students give positive response toward each 
strategy that was applied by the teachers. Because Burkat and Khameis 
strategy are sucessfull in getting positive students’ response, So other 
teachers who want to get the same positive response should consider  the 
simmiliarity of characteristic and level of the students. In addition, 
Teachers should also consider their attitude and the way they applied 
Burkart and Khameis strategy, because those thing sometimes can 
influence whether positive or negative students’ response they get. 
. 
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CHAPTER V 
CONCUSION AND SUGGESTIONS 
 
A. Conclusion 
This study was concerned on strategies of teaching speaking skill used 
by teachers in E-Fun English Course Klaten. It was aimed to reveal kinds and 
the dominant strategies of teaching speaking skill which were applied by the 
teachers. In addition, it was also aimed to discover students’ response toward 
strategies of teaching speaking skill which were applied by the teachers. 
Based on the result of description and analysis of the data of this 
research, there are two conclusions. The conclusions are: 
1. The teachers used four of the five Burkart and Khameis’s strategies in 
teaching speaking skill. Teachers applied four strategy of teaching 
speaking skill in E-Fun English course Klaten. They were recognizing 
script, encouraging students to speak, giving motivation and using 
minimal response. The most strategy that used by teachers was 
encouraging students to speak. Teachers applied encouraging students to 
speak through games, demonstration, quiz, sharing session with native 
speaker and question and answer. Most of teachers used games as 
activity in the learning process, because games or another fun activity 
can help students to produce language easily and they were able to speak 
more spontaneously. Fun activity also can make students more relaxed 
and confident. Fun activity offers situation that decrease students’ stress 
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and give students chance to engage in real communication. The English 
teachers mostly applied encouraging students to speak strategy in 
teaching speaking skill. Mostly teacher used games as the activity to 
encourage students to speak. 
2. Students responded Strategy of Teaching speaking skill of Teachers 
using replying, reacting and commenting response. It means that the 
teachers were successful in getting the students’ responses and the 
students responded the teacher’s elicitation positively. Most of students 
were active in doing every activity in speaking class. They were bravely 
to practice speaking in the class and most of them did teachers’ 
instruction well. 
 
B.  Suggestions 
Based on the conclusions and the implications, some suggestions are 
proposed to the following parts: 
1. To The Teachers 
The teacher should apply suitable strategy in teaching speaking skill. In 
addition, the teacher should be more aware students’ feeling, needs and 
interests in teaching speaking skill. 
2. To The Students 
The students should pay attention to the teachers’ instruction and should 
do the activities seriously in order to develop speaking skill in teaching 
learning process 
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3. The objective of this research is limited only to identify the kinds of  
Burkart and Khameis’s strategies in teaching speaking skill applied by 
the teacher and Students’ response according to Sinclair and Coulthard 
toward the strategies in teaching speaking skill by the teachers in E-Fun 
English course Klaten . Therefore, it is expected that the limitation of this 
research will encourage other researchers who wish to carry out similar 
study to investigate more about it. 
82 
 
 
 
BIBLIOGRAPHY 
 
 
Alfi, Intan. 2015. Improving the Students’ Speaking Skill through Communicative 
Games for the Geade VIII Students of MTS N Ngemplak. Yogyakarta State 
University. 
Anjaniputra, A.G. 2013. Teacher’s Strategies in Teaching Speaking to Students at 
Secondary Level: Indonesia University of Education. Indonesia University. 
Brown, G., & Yule, G. (1999). Teaching the Spoken Language. Cambridge: 
Cambridge University Press. 
Brown, H. Douglas. 2007. Teaching by Principle. New Jersey: Longman. 
Brown, H. Douglas. 2004. Language Assessment Principles and Classroom 
Practice. New Jersey: Longman. 
Burkart & Grace Stovall. 1998. Spoken Language: What it is and how to teach it.  
Washington DC: Institution Center for Applied Linguistics. 
Burns, A. & Joyce, H. 1997. Focus on Speaking. Sydney: Macquire University 
Press 
Fajriyah, D. Nuraini. 2009. Improving Students’ Speaking Proficiency Using 
Games (Classroom Action Research on the Eight Grade Students of SMP 
Negeri 2 Baki Sukoharjo 2008/2009 Academic Year). Sebelas Maret  
University Surakarta. 
Hamnuri. 2009. Strategi dan Model-Model Pembelajran Aktif Menyenangkan. 
Jogyakarta: Fakultas Tarbiyah UIN Sunan Kali Jaga Yogyakarta. 
Harmer, Jeremy.1998. The Practice of English Language Teaching. New York: 
Logman. 
Heaton, J. B. 1978. Writing English Language Test. London: Longman. 
Hornby, A. (1987). Oxford Advanced Learner’s Dictionary of Current English. 
Oxford: Oxford University Press.  
Ian   Reece   and   Stephen   Walker. 1997. Teaching,   Training,   and   Learning. 
British   Library: Bussiness Education. 
83 
 
 
 
Khameis, Mona. 2006. Using Creative Strategies to Promote Students’ Speaking 
Skills. Fujairah Woman’s College. 
Laksana, A. Jati. 2016. The effectiveness of Using Chain Story Game in Teaching 
Speaking. Muhammadiyah University of Purwokerto. 
Malihah, Noor. 2010. The Effectiveness of Speaking Instruction through Task-
Based Language Teaching.  STAIN Salatiga. 
Mukhtar, 2007. Bimbingan skripsi, Tesis dan Artikel Ilmiah. Ciputat: Gaung 
Persada. 
Nugroho, Adi. 2015.  Teacher’s strategy in Teaching Speaking at LPK Padma 
Widyanata. Satya Wacana Christian University Salatiga. 
Nunan, D. 1992. Research Methods in Language Learning. Cambridge: 
Cambridge University Press. 
Nunan, D. 1999. Second Language Teaching & Learning. Boston: Heinle & 
Heinle publishers. 
Nunan, D. 2004. Task-Based Language Teaching. Cambridge: Cambridge 
University Press. 
Nurdina, Devy Emsa. 2014. The Implementation of Pair Work in Teaching 
Speaking. University of Lampung. 
Richard, Jack C and Renendya, Willy A. 2002 Methodology in lannguage 
Teaching: An Anthology of Current Practice. Cambridge: Cambridge 
University Press, Los Angles: Torah Aura Poductions. 
Richards, J.C. 2008. Teaching listening and speaking: From theory to practice. 
New York: Cambridge University Press. 
Sinclair, J and Malcolm Coulthard. 1992. Toward An Analysis of Discourse. 
Malcolm Coulthard (Ed.), Advances in Spoken Discourse Analysis. New 
York: Routledge.  
Sugiyono. 2012. Metode Penelitian Kuantitatif, Kualitatif dan R&D. Bandung: 
Alfabeta. 
Sutopo, Heribertus. 2002. Metodologi Penilitian Kualitatif. Surakarta: UNS Press. 
84 
 
 
 
Syukur. 1987. Components of Speaking Skill. Medan: Gramedia. 
Tarigan, Henry Guntur. 2008. Berbicara Sebagai Suatu Keterampilan Berbahasa. 
Bandung: Angkasa 
Thornbury, Scott. 1987. How to Teach Speaking, New York: Pearson Education 
Limited. 
Tohirin. 2012. Metode Penelitian Kualitatif Dalam Pendidikan dan Bimbingan 
Konseling. Jakarta: Rajagrafindo Persada. 
.Ur, Penny. 1991. Acourse in Language Teaching. Cambridge: Cambridge 
University Prees. 
Zyoud, Munther Mohammed. 2016. Theoretical Perspective on How to Develop 
Speaking Skill among University Students. Al-Quds Open University. 
. 
85 
 
 
 
Appendix 1. Transcript of Teaching Learning Process 
OBSERVATION I 
Teacher : Miss Listyaningrum 
Topic  : Daily Activity 
Place  : Gazebo and Park 
Time  :  Augustus 6
th 
2018 
 
Teacher 1 : Miss Listyaningrum 
Student 1 : Yanuar 
Student 2 : Ezra 
Student 3 : Iqbal 
Student 4 : Rama 
Student 5 : Rosy 
Student 6 : Romantika 
Student 7 : Zahra 
Transcript of Video  and Audio Recorder 
Teacher 1 :  Okay kita langsung aja, sambil kita nunggu teman yang 
lain. Kita mulai dulu, Let‟s pray together before we start our 
lesson. Pray begins! 
 Finish! Okay Guys.. So  student 1, student 2 and student 3 , 
How‟s life guys? 
All Students :  .................. 
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Teacher 1 : How‟s life? How are you? How about “how are you?” How 
are you? 
Student 1 : I‟m fine 
Teacher 1 :  Okay, I‟m fine.. Just fine.. Just so so.. So when i ask you 
“How‟s life?”  it‟s not about your house ya, i ask about your 
life... It‟s similliar like when i ask you how are you.. So 
when i ask you about your life and your condition, i can 
also ask how‟s everything and how are you doing?. This is 
the phrase when you want to ask someon else condition. 
You can also respond it by saying what else? 
Student 2 : I‟m fine 
Teacher 1 : I‟m fine ! Another pease? 
Student 1 : I‟m good 
Teacher 1 : I‟m good 
Student 2 : I‟m tired 
Teacher 1 : I‟m tired. That‟s right! What else? When you‟re sick and  
you can‟t feel anything, so what do you say? 
Student 1 : I‟m sad 
Teacher 1 : I‟m sad?  Kalau  kamu ditinggalin cewekmu baru kamu  
bilang sad. No! Kalau pusing-pusing. You can  say “i‟m not 
well” and what else?  
Student 2 : Apa ya? 
Teacher 1 : Just so so? You can just say just so s. Just so so means 
everything is as usual. Biasa.. Biasa wae.. Just so so, or you 
can say so so.. Okay, then apalagi? Kalau misalkan  kalian 
mau kayak mario teguh  juga bisa.. same as usual. Okay, ini 
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Cuma buat addition aja, nanti kalau ditanya how‟s life 
dijawab gimana? How do you respon it? 
Student 2 : Just so so 
Teacher 1 : Okay, just so so. Yang lain jangan sama 
Student 1 : Same as usual 
Teacher 1 : Apalagi? 
Student 3 : I‟m not well 
Teacher 1 : Why?  
Student 3 : Because i‟m tired. I‟m from jogjakarta to klaten 
Teacher 1 : Woaa! So far. That‟s why your body is so thin.. nah okay, 
sambil nunggu temennya i wanna review about the last 
material. So, I wanna say in bahasa indonesia then you can 
translate it in english  ya. Saya sedang membaca 
Student 1 : I‟m reading 
Teacher 1 : I am reading, Good! Saya sedang makan 
Student 2 : I‟m eating 
Teacher 1 : Nah. Saya sedang minum 
Student 3 : I‟m drinking 
Teacher 1 : Saya sedang belajar 
Student 1 : I‟m studying 
Teacher 1 : Nah.. kalau jono sedang makan 
Student 2 : Jono is eating 
Teacher 1 : Jono dan Jenita sedang minum 
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Student 1 : Jono and jenita are drinking 
Teacher 1 : Amelia dan saya sedang makan siang 
Student 3 : Amelia and I is having lunch 
Teacher 1 : Okay sekarang coba satu-satu. Saya sedang merapikan 
tempat tidur 
Student 1 : I‟m making the bed 
Teacher 1 : Saya sedang tidak merapikan tempat tidur 
Student 2 : I‟m not making the bed 
Teacher 1 : Apakah saya sedang merapikan tempat tidur? 
Student 3 : Am I making the bed? 
Teacher 1 : Apakah tiana sedang makan? 
Student 1 : Is tiana eating? 
Teacher 1 : Okay! Apakah jono, joni, and  joko sedang membersihkan 
tempat tidur 
Student 2 : Are jono, joni, joko making the bed? 
(Student 4 enters the class) 
Teacher 1 : Masih inget gak Student 4 kita kemarin belajar apa? 
Student 4  : Present Continuous 
Teacher 1 : Iya gimana coba bikin satu  kalimat. 
Student 4 : I am reading 
Teacher 1 : I am reading! Kalau negativnya gimana?  
Student 4 : I‟m not reading 
Teacher 1 ': Good Job! Kalau introgativenya? 
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Student 4 : Am I reading? 
Teacher 1 :  Oke, coba sekali lagi ya.   Siti sedang menulis. 
Student 4 : She is writing 
(Student 6, Student 7,  Student 5 enter) 
Teacher 1 : Guys do you still remember? Ini kita mo review materi 
kemari, present continuous. Let‟s try to make it. Saya 
sedang menulis 
Student 5 : I‟m writing 
Teacher 1 : Saya sedang tidak menulis 
Student 6 : I‟m not writing 
Teacher 1 : Apakah  saya sedang menulis? 
Student 5 : Am I writing? 
Teacher 1 : Nah bener, bikin lagi. Whatever you want to make 
Student 5 : Iam cooking 
Teacher 1 :  Good!  negative 
Student 5 : I am not cooking 
Teacher 1 : Oke, next 
Student 5  : Am I cooking? 
Teacher 1 : That‟s right. Coba She kak. Nanti Student 7 pake  you 
Student 6 : She is eating 
Teacher 1 : Okay! 
Student 6 : She is not eating 
Teacher 1 :Okay! 
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Student 6 : Is she eating? 
Teacher 1 : And then your turn kak Student 7. 
Student 7 : You are sweeping 
Teacher 1 : You are sweeping, next? 
Student 7 : You are not sweeping 
Teacher 1 : Okay! 
Student 7 : Are you sweeping? 
Teacher 1 : Good Job! Okay, Today we‟re going to talk about daily 
activity guys. What you are doing since in the morning to 
you want to go to bed. Before it, I want you to mention kind 
of daily activities that you already  know. Miss mau tulis di 
papan  tulis. 
Student 1 : Wake up 
Teacher 1 : Wake up. Then, you 
Student 2 : Take a bath 
Teacher 1 : Bath ya, ada tehnya yg keluar ya. Bath pake A. Next 
Student 3 : Wear the chlotes 
Teacher 1 : Ya, wear the chlotes 
Student 4 : Take a pray 
Teacher 1 : Pray aja, pake  E ya. 
Student 5 : Have breakfast 
Teacher 1 : iya benar 
Student 6 : Feed the cat 
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Teacher 1 : Okay, Kak Student 7? 
Student 7 : Go to school 
Teacher 1 : Nice, go to school. What else Student 1? Sampe sekolah 
Student 1 : Park the motorcycle 
Teacher 1 : Oke, next Student 2 
Student 2 : Go to the class 
Teacher 1 : Oke, Ya ampun  banyak banget ya. But It‟s Okay. What 
else? 
Student 4 : Study 
Teacher 1 : That‟s right, study 
Student 5 : Buy the snack 
Teacher 1 : Snack ya, bukan snake. 
Student 5 : Say hello to my freinds  
Teacher 1 : Hmmmm... Okelah. What else? 
Student 6 : Sleep 
Teacher 1 : Tidur siang? Tidur siang sleep? 
Student 6 : Take a nap 
Teacher 1 : Okay 
Student 7 : Go home, dont say go to home ya, that‟s so aneh. 
Student 4 : Change the clothes 
 Student 2 : Atch television 
Student 3 : Go out.. Keluar rumah 
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Teacher 1 : Do hang out 
Student 1 : Play football 
Teacher 1 : Okay, next 
Student 7 : Sweep 
Teacher 1 : pekerjaan wanita di rumah. What else? 
Student 5 : Cook 
Teacher 1 : Good Job! What else? 
Student 6 : Do homework 
Teacher 1 : udah sore udah  malam, apa lagi? 
Student 5 : Have dinner 
Teacher 1 : Okay 
Student 1 : Go to bed 
Teacher 1 : Trus abis itu kalian baru  sleep. Oke kalian inget inget terus 
nanti miss akan tanyakan lagi tentang daily activity kalian  
masing masing, and then i wanna make you understad  more 
about penggunaan s dan yang ga suka s. Are You They We, 
sama He She It. Yang ga suka s yang mana? 
All Students : Are You They We 
Teacher 1 : berarti yang  suka s yang He she it ya? 
All Students : Iya 
Teacher 1 : Okay, now let‟s paractice to translate the example of simple 
present sentence in english. Siti belajar tiap hari. 
Student 7 : Siti Study 
Teacher 1 : Study atau studies? 
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Student 7 : Siti studies every day 
Teacher 1 : Siti tidak belajar tiap hari 
Student 7 : Siti does not study every day 
Teacher 1 : next apakah siti belajar tiap hari? 
Student 7 : Does siti study every day? 
Teacher 1 : Jawabanny gimana? 
Student 6 : Yes, she does. Atau bisa juga . No, she does not 
Teacher 1 :  Next 
Student 3 : I wake up everyday 
Teacher 1 : next negative 
Student 4 : I don‟t wake up every day 
Teacher 1 : Okay 
Student 2 : Do I wake up avery day? 
Teacher 1 : Okay, kak Student 1. Siti dan jono mencuci piring tiap hari 
Student 1 : Siti and jono wash the plate everyday 
Teacher 1 : Good  Job. Okay bagus, sekarang kita mau main game, miss 
mau ngasih undian ini yang isinya subject, silahkan diambil 
satu satu, disitu nanti ada subject, silahkan biin 1 kalimat 
simple present yang positif dulu ya oirally. Nanti satu satu 
positif, selesai baru negatif. Student 3 
Student 3 :  We cook gurih rice every morning 
( All Students laugh) 
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Teacher 1 : Good Job! Bravo!! Next 
All students : hahahaha are you sure? hahahahaha 
Student 4 : My paents take a bath every day 
Teacher 1 : Yass!! 
Student 2 : John does not walk everyday 
Teacher 1 : Okay 
Student 1 : I have dinner everynight 
Student 6 : Jack and Rose sleep every morning 
Student 7 : He sleep every night 
Teacher 1 : sleep apa sleeps? 
Student 7 : sleeps 
Student 5 : You sell something  every legen 
Teacher 1 : (laugh)  every legen is okay, Okya negative then 
Student 5 : You dont sell something every  legen 
Teacher 1 : (laugh) Next 
Student 7 : He does not sleep evey night 
Student 6 : Jack and Rose do not sleep every morning 
Student 6 : He does not watch television everyday 
 
Teacher 1 : Okay 
Student 2 : John does not walk everyday‟ 
Student 1 : I dont have dinner every night 
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Teacher 1 : Next? 
Student 4 : My parent do not take a bath every day 
Teacher 1 : Next 
Student 3 : We dont cook gurih rice every morning 
Teacher 1 : Okay, Now Let‟s try  to make it to introgative 
Student 3 : Do we cook every moning? 
Student 4 : Do my parent take a bath everyday? 
Teacher 1 : Okay 
Student 1 : Do I have a dinner everynight? 
Teacher 1 : Okay 
Student 2 : Does John walk everyday? 
Teacher 1 : Okay 
Student 6 : Does he watch television everyday? 
Teacher 1 : Okay next 
Student 6 : Do Jack and Rose sleep every morning? 
Teacher 1 : Next 
Student 5 : Does he sleep every night? 
Teacher 1 : Next? 
Student 7 : Do you sell something every legen 
Teacher 1 : Nah, kalian  udah paham kan ya. Now I want you to write it 
down your daily activity guys. Dari Pagi sampe malem, 
Tidak usah  banyak banyak, minimal 10 aja 1 anak plus 
ditulis jam berapa, kalian tulis aja. Please, write it down the 
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time and your daily activity. Usahakan, teman kalian ga 
tahu  ya daily activity kalian. Finish? Please write it down 
your name. Give it tome please. Okay, Let‟s move there, 
karena kita nanti mau main gamenya disana. 
    Oka, saya bentuk kelompok jadi 2 ya, kelompok satu 
Student 2, Student 1, dan Student 3. Kelompok 2 Student 4, 
Student 6, ahra, sama  rosi..................... Okay guys, I would 
mention ya, something here, This gime would be like this, 
so i try to say someone‟s daily activity. For example, 
acording to this boys, which one who wake up earlier. Nah, 
so kelompok satunya you  have to guess  who does wake up 
earlier in complete sentence. Okay? Yang salah nanti 
dicoretin bedak. This is getting to know more about your 
friends. Oke This group starts first, Okay, according to you, 
which one who wake up earlier? 
Student 3 : Student 4 wakes up earlier every day 
Teacher 1 : and you? 
Student 2 : Student 4 wakes up earlier everyday 
Tanuar : Student 4 wakes up earlier everyday 
Teacher 1 : Okay, kita check yaaa... Student 6 is the one who wakes up 
earlier everyday. Student 6 please give powder to Student 2, 
Student 1 and Student 3 
(Student 4 gives powder) 
Teacher 1 : Okay, gantian group cowok ya, Which one whowakes up 
earlier? 
Student 5 : Student 2 wakes up earlier everyday 
Teacher 1 : and you 
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Student 6 : Student 1 wakes up earlier everyday 
Student 7 :  Student 3 wakes up earlier everyday 
Student 4 :  Student 3 wakes up earlier everyday 
Teacher 1 : the truth is Student 1. Student 1, silahkan give the powder. 
Okay, next question, according to you  which one who 
alwats feed the cat? 
 Student 3 : Student 7 always feed the cat everyday 
Teacher 1 : next? 
Student 2 : Student 6 always feed the cat everyday 
Student 1 : Student 5 always feed the cat everyday 
Teacher 1 : and the answer is Student 6 
 
Teacher 1 : Okay next, which one who always take a bath at 6.15 
Student 6 : Student 3 takes a bath at  6.15 
Student 5 : Student 1 always takes a bath at 6.15 
Student 4  : Student 2 always takes a bath at 6.15 
Student 7 : Student 1 always takes a bath at 6.15 
Teacher 1 :  Okay, the answer is Student 1 
 
Teacher 1 : Okay, next question, which one who always goes to school 
at 6.20 
Student 2 : Student 5 always goes to school at 6.20 
Student 1 : Student 5 always goes  to school at 6.20 
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Student 3 : Student 6 always goes to school at 6.20 
Teacher 1 : the answer is Student 7. 
 
Teacher 1 : Okay next, which one who always takes a nap? 
Student 6 : Student 3  always takes a nap everyday 
Student 5 : Student 2 always takes a nap everyday 
Student 7 : Student 3 always takes a nap everyday 
Student 4 : Student 2 always takes a nap 
Teacher 1 : The answer is Student 3  and  Student 2, tapi lucunya 
Student 2 nulisnya take a note 
 
Teacher 1 : Okay, next question, who always studies at 10.00 p.m. 
Student 3 : Student 6 always studies at 10.00 p.m. 
Student 2 : Student 5 always studies at 10.00 p.m. 
Student 1  : Student 7 always studies at 10.00  p.m. 
Teacher 1 : The answer is Student 4 
 
Teacher 1 : The last question. According to you, which one who always 
sleep at 11.00 p.m. 
Student 5 : Student 1 always goes to bed at 11.00 p.m.  
Student 7 : Student 1 always goes to bed at 11.00 p.m. 
Student 4 : Student 1 always goes to bed at 11.00 p.m. 
Teacher 1 : the answer is Student 1 
99 
 
 
 
......... 
Teacher 1 : Okay saya kira cukup untuk pertemuan hari ini, sebelum 
pulang mari kita bedoa. Pray begins....... Finish. 
Wassalamualaikum wr. wb 
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OBSERVATION II 
Teacher : Miss Nafi‟atul Husna 
Topic  : WH Questions 
Place  : Class 
Time  :  Augustus 8
th 
2018 
Teacher 1 : Miss Nafi‟atul Husna 
Student 8  : Wiwid 
Student 9 : Asya 
Native Speaker : Francessca 
Transcript of Video  and Audio Recorder 
 
Teacher 2 :  Good Afternoon everyone.  
All students : Good afternoon miss 
Teacher 2 : How are you today? 
Student 9 : Just so so 
Teacher 2  : Why? 
Student 9  : I just lost my charger 
Teacher 2  : Oh No.. Ok before we start let‟s pray together, 
pray begins.........  finish.... and here we have two 
guests. Miss Francesca and Mr. Imam . Okay, 
today we are going to learn about WH-Questions. 
WH-Questions.  What, When, Who, Why.. Please 
read  it Student 9 
Student 9   : What, When, Why, Who, Where 
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Teacher 2   : Can  you mention  the example of Why? 
Student 8   : Why do you come late? 
Teacher 2 :  Okay, I will give you this (give material about 
WH-Questions). Is it clear? 
All studenys   : Yes, it is clear 
Teacher 2`  : Who itu buat person, When itu time, Where itu 
place, You can  read it in the paper that i gave to 
you. What is for asking infromation about 
something, the object, like what is this? 
Student 8   : Paper 
Teacher 2    : It is a paper. Who are you? 
Student 9   : I‟m Student 9 
Teacher 2   : Who is she? 
Student 9   : She is Student 8 
Teacher 2   : Okay then, how old is miss Francee 
Student 8   : I dont know 
Teacher 2   : So ask her 
Student 9   : How old are you? 
Native Speaker   : I am 23 years old. How old are you? 
Student 9   : I am 15 years old 
Native Speaker  : Oh you are so young, how old are you? 
Student 8   : I am 22 years old 
Teacher 2   : Okay, then, where.  Where do you live? 
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Student 9   : I live in Jurangjeu 
Teacher 2   : Where do you live? 
Native Speaker   : I live in Milan, Italy 
Teacher 2   : Where do you stay in Indonesia?  
Native Speaker   : I stay in Klaten 
Teacher 2   : Where is your house? 
The researcher   : My house is in Kartasura 
Native Speaker   : Is it far from here? 
The researcher   : It‟s about one hour 
France ( Native)   : Where do you study? 
The researcher   : I study in IAIN Surakarta, Islamic Institute. 
Native Speaker   : Owh.. 
Teacher 2   : Okay, the next is Why. Why do you learn nglish? 
Student 9 : Bcause I want to travel around the world, so i 
want to learn english. 
Teacher 2  : Owh Okay. Good. So Can you pay the ticket for 
me? 
Native Speaker   : Okay. I‟ll wait for you in Italy 
All students laugh 
Teacher 2  : Wew. So far away from here. Okay. Why is for 
asking the reason. And you can answer it using 
word because bla bla bla... Okay then is which. 
Which is for asking about  choice. Which colour 
103 
 
 
 
do you  like? Which one do you prefer? Jadi 
pilihan 
   Which clolour do you like? 
Student 8   : I like ble 
Teacher 2   : But you always wear black 
All students laugh 
Teacher 2  : Jadi pake word buat nanya dulu baru diikuti sama 
aux atau modal atau juga to be. 
  Okay, kita akan bermain simple game.  Okay 
move the chairs. Stand up. Everyone has space 
two square. Then turn back, I will tocuh your 
back and write a symbol of WH-Questions. Then, 
you have to make question using the word that i 
gave to you and ask  the question to everyone 
here.  Can we just start now? 
(Miss Nafi‟atul Husna writes on Student 9‟s back) 
Teacher 2   : Just feel it. Sorry to touching you 
Student 9   : Why 
Teacher 2  : Make a question using why and you can choose 
one of  people here using the question. 
Student 9   : Mr. Imam, Why are you  here? 
The researcher   : I‟m here to do observation for my thesis. 
(Miss Nafi‟atul Husn writes on France‟s back) 
Native Speaker   : How? 
Teacher 2   : Yes 
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Native Speaker   : How‟s the studying  here?  in Efun Klaten 
Student 8  :  Studying here is very interesting, I am happy and 
enjoy studying here. 
Native Speaker   : Which part do you like the most? 
Student 8   : I think speaking 
(Miss Nafi‟atul Husna writes on Student 8‟s back) 
Student 8   : When 
Teacher 2   : Yes 
Student 8   :  Miss, when will you marry? 
Teacher 2  : Okay, that‟s so hard question. I still dont know 
cause I still dont have boyfriend.  Okay, is it 
answered your question? 
Student 8   : Yes 
(Miss Nafi‟atul Husna writes on France‟s back) 
Native Speaker   : Where? 
Teacher 2   : Okay 
Native Speaker   : Where do you like to go?  For a vacation 
The researcher   : I like to go in Raja Ampat 
Native Speaker   : Where is it? 
The researcher   : In Papua. There‟s so beautiful 
Native Speaker : Yes. I‟ve seen the picture of the sea in Papua, that 
so beautiful. 
Teacher 2   : Okay, one more time. 
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(Miss Nafi‟atul Husna writes on Student 8‟s back) 
Student 8   : What‟s the most thing  that  you like from me? 
Teacher 2   : I think your hard work 
Student 9   : Aku miss? 
Teacher 2   : Your caziness 
 
Teacher 2   : Okay, finish.  
i want you to make a group, each goup consist of 
2 person. Eh, kita cum berempat ya. Mr. Imam, 
would you like to join us? 
The researcher   : Sure. 
Teacher 2  : Student 9 and Student 8, Choose which person do 
you like to join in your group. 
  Wait a moment, i‟ll prepare the things that we 
used for the game. You can do sharing with  
France, whatever you want. 
(Miss Nafi‟atul Husna exits) 
Native Speaker : So, how many times  a week do you  have a class 
with he?  
Student 8  : two times a week 
Native Speaker   :  Which days? 
Student 9   : Today and... 
Native Speaker   : Today is.. 
Student 9   :  Wednesday and Saturday 
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Student 8   :  Where do yo live in Klaten? 
Native Speaker  : I live in ovick‟s place, because we are volunteer 
in E-Fun, participate  in teaching learning 
process. 
Student 8   : Not for holiday? 
Native Speaker  : Off Course holiday, i have 3 weeks holiday. 
Beacause i work, and i decide to come here 
(indonesia) for holiday. 
  When do you have holiday? 
Student 8   :  It depends on my free time. 
The researcher   : Have you tried some indonesian food? 
Native Speaker  : Yes, off course, i tried to eat Fried Rice.. 
amazing! And then I tied noodle soup wih 
chicken. 
Student 8   : Do you work or still study? 
Native Speaker  : I still study and work. I work in English School in 
Milan and  I start my master  on September. And 
I graduated  on December from  my bachelor 
degree 
Wowod   : owh 
The researcher : Next time, she will go to Milan, Italy and have 
restaurant there. 
Teacher 2   : Do you? 
Student 8   : No, I just want to be a therapist there. 
Native Speaker  : Owh I know, my stepmother worls as massage 
therapist, so you can join her. 
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Student 8   : But i dont speak english fluently 
Native Speaker : Same with her, in Italy people very few people 
can speak english. 
Teacher 2 : Okay finish.  We will play snake and ladders 
game, but before it, i want to give you addition 
material. Sometimes, when you have 
conversation, you can give feedback. You ask 
your partner a question, then your partner 
answer it, nah, you can also response to your 
partner‟s opinion. The example is agreeing with 
someone has said or someone‟s opinion.  
Today i want to give the example of it just a 
little bit, we can discuss it later in the next 
meeting,  the examples  that shows you agree 
with someone‟ opinion are: True!, That‟s true! 
Absolutely! You‟re right, exactly, i think so too, 
yes i agree, i could not agree more. Nah the 
example above is some responses that indicate 
you agree with someone‟s opinion. Example ya, 
you ask your friend, what‟s your favorite food? 
Your friends answer, my favorite food is fried 
rice, because it‟s very delicious. Then you can 
give feedback, i think so too, fried rice is very 
delicious. That‟s the example. 
 
Teacher 2 : So it‟s time to play the second game, I divide you into 
two groups. Wait, Mr. Imam wanna join in this game? 
Because today only two students who attend this 
meeting. Okay, the game will be like playing snake and 
ladder. Just rolll the dice, then ask your partner group 
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Wh-question in the snake and ladder board til the last 
tile 
 
Group 1 (Student 9 and Fraance) 
Student 9 rolls the dice 
Move 3 steps forward 
Student 9   : How old are you? 
Native Speaker   : I am 23 years old 
France rolls the dice 
Move one step forward 
Native Speaker   : Where do you live? 
Student 9   : I live in jonggrangan 
Native Speaker   : is it near from your school? 
Student 9   : Yes 
Native Speaker   : Do you walk? 
Student 9    : No, i take motorcycle 
Student 9 rolls the dice 
Move 3 steps forward  
Student 9   :What‟s your phone number? 
Native Speaker   : My phone number is 334 7919 86 
France rolls the dice 
Move 5 steps forward 
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Native Speaker   : what‟s  your mother „s job? 
Student 9 : My mother‟s job is business woman. Cathering, 
culinary 
Student 9 rolls the dice 
Student 9   : What‟s your favourite colour? 
Native Speaker  : I have two favourite colours, the first one is blcak, 
and the second one is green 
France rolls the dice 
Move 6 steps forward 
Native Speaker   : What time do you get up in the morning? 
Student 9   : setengah 5 
Student 9 rolls the dice 
Move 5 steps forward 
Student 9   : What‟s your favourite animal? 
Native Speaker   : I like cat, but in fact i have dog, so i choose dog 
Student 9   : I have a lot of cat 
Native Speaker   : is it popular here to have a lot of cat? 
Student 9   : Just so so 
France rolls the dice 
Move 3  steps forward 
France   : What‟s the weather like today? 
Student 9   : So hot 
France rolls the dice 
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Move 4  steps forward 
France   :  Do you play sport regularly? 
Student 9   : No 
France   : So what sport do you like? 
Student 9   : Yoga 
Student 9  rolls the dice 
Move 6 steps forward 
Student 9   : Do you have any brothers or sisters? 
France   : Yes, i have 2 step sisters abd 3 brothers 
  
France   : What do you usually do at the weekend 
 
Group 1 (Student 8 and The researcher) 
Student 8 rolls the dice 
Move 3 steps forward 
Student 8   : How old are you? 
The researcher   : I am 23 years old, what about yo 
Student 8  :  I am 22 
The researcher  rolls the dice 
Moves 4 steps forward 
The researcher   : Where do you live? 
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Student 8  :  I live in Buntalan, Klaten. My hometown is 
purwodadi. 
Student 8 rolls the dice 
Moves 6 steps forward 
Student 8  :  What‟s your favourite color? 
The researcher  : My favourite color is white. What about you? 
Student 8  :  I like blue 
Student 8 rolls the dice 
Move 3 steps forward 
Student 8  :  What‟s your favourite TV Program 
The researcher  : My favourite TV program is one of TV Seies in 
the US, Game of thrones. It‟s like sinetron. 
The researcher rolls the dice 
Move 1 steps forward 
The researcher  :  What‟s your addres? 
Student 8  :  Purwodadi or here? 
The researcher  : Both of them 
Student 8  :  Here, my adrres is Ki Ageng street, Buntalan, 
near Station. In puwodadi my adrres is in 
grobogan.  
The researcher  :  So you live here in boarding house or your 
parent‟s house? 
Student 8  :  I live in boarding house 
Student 8 rolls the dice 
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Move 6 step forward 
Student 8  :   What do you usually have for breakfast? 
The researcher  :   I usually have soto for my breakfast 
The researcher rolls  the dice 
Moves 4 steps forward 
The researcher  :  What time do you get up? 
Student 8  :  I get up at 7 a.m. 
Student 8 rolls the dice 
Move 6 steps forward 
Student 8  :  What‟s your favourite school subject? 
The researcher  :  My favourite school subject is spaking 
 
........ 
 
Teacher 2  : Because the time is up, we have to finish the 
game. Thank you for coming today and i hope 
you re enjoy  it. Pray begins. Thank you. Good 
bye. 
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OBSERVATION III 
Teacher  : Mr. Ivan  
Topic   : Present Perfect 
Place   : Class  
Time   :  Augustus 20
th 
2018 
Teacher 3 : Mr. Ivan 
 
Student 10 : Danar 
Student 11 : Berlian 
Student 12 : Fikri 
Student 13 : Luthfiana 
Student 14 : Deny 
Student 15 : Farras 
Student 16 : Mia 
 
Transcript of Video  and Audio Recorder 
Teacher 3 : Oke, sebelum kita mulai mari kita berdoa terlebih 
dahulu. Berdoa mulai. Berdoa selesai. 
Teacher 3 :  Okay So kita hari ini akan belajar sesuatu yang cukup 
rumit. Yaitu present perfect tense. Present perfect 
sebenarnya simpel, sebenarnya semacam simple present. 
Kita mulai dari simple present, lalu kita tambahin biar 
jadi perfect. Coba kita bikin simple present lagi, coba 
bikin satu. Farra come on! 
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Student 15 : I eat banana 
Teacher 3 : Saya makan pisang. Nah bener, ini yang dinamakan 
simple present. 
   Untuk present perfect, perlu ditambahkan have. Have 
disin i itu artinya bukan punya, tapi telah atau sudah.  
  Ini misal, i have eaten, saya sudah makan, i brought you 
a present. Saya membawakan sebuah hadiah. 
  So, begitu contohnya. Jadi kita bisa bikin rumus. Subject 
+ Have + past paticiple. Ini adalah rumus utamanya. Kita 
kmarin udah belajar tentang past tense. Simple pas 
kemarin rumusnya pakai verb berapa? 
All students : Verb 2 
Teacher 3 : Iya, kalau past participle itu v3.  Kalau simple past pakai 
Verb 2. 
  Bring itu bentuk pertama, Verb 2 nya apa? 
All Students : Brought. 
Teacher 3 : Iya. Verb bentuk ketiganya sama, brought. 
  Sing 
Student 16 and Student 13 : Sang 
Teacher 3 : Sang 
Student 16 and Student 13 : Sung 
Teacher 3 : Sung 
  Jadi nanti di present perfect tense kita pakai past 
participle. Berarti yang verb 3.  
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  Nah, tapi bisa juga pake verb-ing. Tapi sebelum itu, 
kegunaanya apa sih? Jadi salah satu kegunaanya ketika 
kita menjelaskan kejadian di masa lalu dan masih terjadi 
sampai sekarang. 
  Contohnya: I have been teaching for 8 years. Saya telah 
mengajar selama 8 tahun. Ini untuk menjelaskan  apa 
yang saya lakukan dulu,  tapi masih terjadi sampai 
sekarang. 
  Okay, saya mau salah satu dari kalian membuat 1 
kalimat present perfect.. Apa yang kalian udah lakukan 
dulu tapi masih terjadi sampai sekarang.   
Student 14 : I have been reading for 6 years. 
Teacher 3 : Nah ini Have been teaching dan have been reading ini 
yang saya tadi bilang bisa pake verb-ing, jadi ga harus 
verb 3. Bisa pakai verb-ing. 
  Okay, so ada beberapa kata yang biasanya dipakai di 
present perfect. Yaitu Never dan ever.Bisa ngasih contoh 
kalimatnya? 
Student 15 : I never walk alone 
Teacher 3 : Artinya apa never? 
Student 15 : Tidak pernah. 
Teacher 3 : Good. Ever artinya apa? 
Student 12 : Selalu 
Teacher 3 : Salah, ever itu pernah. Contoh: Have you eaten a rocket 
chicken?  Nah ini ever, terus ada apa ini ? verb 3 bisa, 
verb ing juga bisa. 
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  Kalau Never tadi apa artinya? 
All Students “ Tidak pernah 
Teacher 3 : Sekarang coba dijawab saya tidak pernah makan rocket 
chicken 
  Berarti yang pertama No, I 
All Students : Have never  
Teacher 3 : eaten rocket chicken. 
  Jadi begini kalau pake never atau ever, nah itu tadi 
contoh yang bisa masuk ke present perfect.  Nah dua 
contoh tadi fungsinya nanyain apa sih? Pernah dan tidak 
pernah? 
All Students : Pengalaman 
Teacher 3 : jadi salah satu fungsinya adalah to ask or describe 
experience. Itu salah satu fungsinya juga. Oke. Kita 
punya yang namanya past, dan present. Present itu 
sekarang. Kalau pas? 
All Students : Lampau 
Teacher 3 : Benar.  Kita juga punya yang namanya recent past. 
Recent past itu terjadinya lampau yang deket deket ini. 
  Misalkan: 
  I  just borrowed 2 chair 
  Saya baru saja meminjam 2 kursi. Ini yang namanya 
recent past. Contoh lagi Just now I have ate  cookies. 
Baru saja saya makan kue. 
  Okay, kita lanjut ke building  vocabulary ya 
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  Ever punya temen yang namanya  
All students : Never 
Teacher 3 : Jut punya temen 
All Students : Just now 
Teacher 3 :  Recently, ada satu yg belum, nowadays 
  Artinya apa? Nowadays itu baru baru ini 
  Kalau recently itu melihatnya ke belakang, kalau 
nowadays itu lihatnya ke depan.  
  Ada lagi Since. For. 
  Dalam membuat present perfect, kita ada beberapa 
larangan, yang pertama, kita dilarang menggunakan 
adverb of time yang udah terjadi, misal, i have finished  
cooking yesterday. Karena yesterday kan udah selesai.  
  Okay hari ini kita akan main game, yaitu guessing game. 
Tentang Present perfect. Berlisn sama Student 10, 
Student 13 sama Fikei, Student 16 sama Student 15, 
Student 14 sama mas Imam. 
  Student 15 met Student 12.  Mau sebelum atau sesudah? 
All students : Sesudah 
Teacher 3 : Berarti ........ After Student 15 met Student 12 . 
  Misal, contoh seperti ini:  
  Student 14 has met me after Student 15 met Student 12. 
Yok kita bikin satu per kelompok. Kita mulai dari 
kelompok 3. Jangan lupa have/has juga ditambah past 
perticiple. So, tim number 3 Ayo bikin. 
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Student 10 ( Team 3 ) : They have shaken hand after Student 15at met Student 
12. 
Teacher 3 : Theynya refers ke siapa? 
Student 11 (Team3) :  Student 15 and Student 12. 
Teacher 3 :  Yup. Tapi, harusnya biasanya subject yang jadi namanya 
itu ditaruh didepan. Bukan malah they nya yang didepan. 
Jadi harusnya, Student 15 and Student 12 have shaken 
hand after they met. Jadi ketika kita bikin kalimat, nama 
dulu baru pake pronounnya. 
  Okay. Tim 1 dan Tim 4 
Student 12  (Team 1)  : They have played football after Student 15 and Student 
12 met. 
Teacher 3 : Pertanyaannya sama, siapa they? Berarti yang bener 
gimana? 
Student 13 (Team 1) : Student 15 and Student 12 have played football after they 
met.  
Teacher 3 :  Kok aneh ya, faras dan Student 12 sudah main bola, 
setelah mereka bertemu. Ketemu langsung deeerr. 
Gapapa, hehe.  
Student 14 (Team 4) : Student 15 and Student 12 have fallen in love after they 
met. 
Teacher 3 : Wah saru 
  Tim nya Student 15. 
Student 15 and Student 16 : ...... 
Teacher 3 :  Bikin kalimat baru aja 
Student 16 : I have eaten before i played football 
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Teacher 3 : Kelompok selanjutnya 
Student 12 : I have studied before i played football 
Teacher 3 : team selanjutnya 
Student 14 : I have been stretching before i played football 
Teacher 3 : Thank you mas Student 15. 
  Kelompok Student 14 bikin kalimatnya gantian. Mau 
nujuk kelompok berapa? 
Student 14 : Kelompok 1 
Student 16 : They have been eating before they have been watching  
Asian Games 
Teacher 3 : Mereka sedang makan sebelum mereka sedang nonton? 
  Eatingnya diganti apa? 
Student 12 : Eaten 
Teacher 3 : Nah, Lanjut 
Danaer : Paijo and Paijem have prayed before they have been 
watching Asian game 
Teacher 3 :Bagus! Wow.. bererti habis sholat langsung nonton ya 
  Okay because the time is over. Let‟s close  this meeting 
by praying. Pray begins. Finish. Thank you. 
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Appendix 2. Table Data Analysis of Strategy of Teaching Speaking Skill in E-Fun Klaten 
Teacher 1 : Miss Listyaningrum Topic : Daily Activity 
Place  : Gazebo and  Backyard Time :  Augustus 6
th 
2018  
Note : 
Teacher1/STSS/01 : Teacher 1/Stretegy of Teaching Speaking Skill/Excerpt 1 
RS   : Recognizing Script 
ESTS   : Encouraging Students to Speak 
GM   : Giving Motivation 
UMR   : Using Minimal Response 
ULTAL  : Using Languagae to Talk about Language 
No Code Data 
Strategie of Teaching Speaking Skill 
RS ESTS GM UMR ULTL 
1 Teacher1/STSS/01 
Teacher 1 : Okay, I’m fine.. Just fine.. Just so so.. So 
when i ask you “How’s life?”  it’s not 
about your house ya, i ask about your 
life... It’s similliar like when i ask you 
how are you.. So when i ask you about 
√     
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your life and your condition, i can also 
ask how’s everything and how are you 
doing?. This is the phrase when you 
want to ask someon else condition. You 
can also respond it by saying what else? 
 
2. Teacher1/STSS/02 
Teacher 1 : While waiting for our friends, i wanna 
review about the last material. So, I 
wanna say in bahasa indonesia then you 
can translate it in english ya. Saya 
sedang membaca? 
 √    
3. Teacher1/STSS/03 
Teacher 1 : Today, we’re going to talk about daily 
activity guys. What you are doing since 
in the morning til you want to go to 
bed. Before it, I want you to mention 
kind of daily activities that you already 
know. I will write it in whiteboard. 
Start from Yanuar. Come on, mention 
one your daily activity. What is that? 
 √    
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4. Teacher1/STSS/04 
Teacher 1 : Okay, now let’s paractice to translate the 
example of simple present sentence in 
english. Siti belajar tiap hari. 
 √    
5. Teacher1/STSS/05 
Teacher 1 : Good Job. Okay, we will play a game. 
Here, i have lottery. I want you to take 
lottery randomly, then open it. After 
that, please make an example of simple 
present sentence using the subject that 
you found inside lottery. First, make the 
positive sentence, the negative 
sentence, and the last is interrogative 
sentence.   
 √    
6. Teacher1/STSS/06 
Teacher 1 : Nah, I believe that all of you have 
understood about simple presents. I 
want you to write it down your 10 daily 
activities completely with the time, 
since in the morning til you go to bed. 
Don’t let your friend know your daily 
activities.  
  Finish? Give it to me then. 
  Here, i divide you into two groups, the 
 √    
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first group is student 1, student 2, 
student 3. The second group is student 
4, student 5, student 6, and student 7. 
This game would be like this, so i try to 
say someone’s daily activity. For 
example, according to these boys, 
which one who wake up earlier? Nah, 
so your group has to guess who does 
who wake up earlier in complete 
sentence. For example, danar wakes up 
earlier every day. Okay? The one who 
answers it wrong will be given powder 
on his or her face. This is getting to 
know more about your friends. Okay, 
this group starts first, Okay, according 
to you, which one who wake up earlier? 
7. Teacher1/STSS/07 Teacher 1 : I am reading good! Saya sedang makan?   √   
8. Teacher1/STSS/08 Teacher 1 ': Good Job! Kalau introgativenya?   √   
9. Teacher1/STSS/09 
Teacher 1 :  Good!  Negative 
 
  √   
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10. Teacher1/STSS/10 Teacher 1 : Good Job!   √   
11. Teacher1/STSS/11 
Teacher 1 : Good Job! What else? 
 
  √   
12. Teacher1/STSS/12 Teacher 1 : Good  Job   √   
13. Teacher1/STSS/13 
Teacher 1 : Good Job! Bravo!! Next 
 
  √   
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Teacher 2 : Miss Nafi’atul Husna Topic : WH Questions 
Place : Class Time :  Augustus 8
th 
2018 
Note : 
Teacher2/STSS/01 : Teacher 2/Stretegy of Teaching Speaking Skill/Excerpt 1 
RS   : Recognizing Script 
ESTS   : Encouraging Students to Speak 
GM   : Giving Motivation 
UMR   : Using Minimal Response 
ULTAL  : Using Languagae to Talk about Language 
 
No Code Data 
Strategie 
RS ESTS GM UMR ULTAL 
1. Teacher2/STSS/01 
Teacher 2 : Who is for person, When is for time, 
Where is for place, you can read it in 
the paper that i gave to you. What is for 
asking information about something, 
the object, like what is this? 
√     
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2. Teacher2/STSS/02 
Teacher 2 : Okay, we will play a simple game, here. 
Okay, move the chairs pleas. Stand up, 
so everyone has space two squares. 
Then turn back. I will rub your back 
and give you a symbol of WH-
Question. Then you have to make 
questions using the word that i gave to 
you and ask to someone here. Can we 
just start now? 
 √    
3. Teacher2/STSS/03 
Teacher 2 : So it’s time to play the second game, I 
divide you into two groups. Wait, Mr. 
Imam wanna join in this game? 
Because today only two students who 
attend this meeting. Okay, the game 
will be like playing snake and ladder. 
Just rolll the dice, then ask your partner 
group Wh-question in the snake and 
ladder board til the last tile. 
 √    
4. Teacher2/STSS/04 
Teacher 2 : Student 8 and student 9, choose which 
person you like to join in your group. 
  Wait a moment, I’ll prepare the things 
that we used for the game. You can do 
 √    
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sharing with the native speaker, 
whatever you want. 
5. Teacher2/STSS/05 
Teacher 2 : Okay finish.  We will play snake and 
ladders game, but before it, i want to 
give you addition material. Sometimes, 
when you have conversation, you can 
give feedback. You ask your partner a 
question, then your partner answer it, 
nah, you can also response to your 
partner’s opinion. The example is 
agreeing with someone has said or 
someone’s opinion.  
  Today i want to give the example of it 
just a little bit, we can discuss it later in 
the next meeting,  the examples  that 
shows you agree with someone’ 
opinion are: True!, That’s true! 
Absolutely! You’re right, exactly, i 
   √  
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think so too, yes i agree, i could not 
agree more. Nah the example above is 
some responses that indicate you agree 
with someone’s opinion. Example ya, 
you ask your friend, what’s your 
favorite food? Your friends answer, my 
favorite food is fried rice, because it’s 
very delicious. Then you can give 
feedback, i think so too, fried rice is 
very delicious. That’s the example. 
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Teacher 3 : Mr. Ivan Topic : Present Prfect 
Place  : Class   Time :  Augustus 20
th 
2018  
Note : 
Teacher3/STSS/01 : Teacher 3/Stretegy of Teaching Speaking Skill/Excerpt 1 
RS   : Recognizing Script 
ESTS   : Encouraging Students to Speak 
GM   : Giving Motivation 
UMR   : Using Minimal Response 
ULTAL  : Using Languagae to Talk about Language 
 
No Code Data 
Strategie 
RS ESTS GM UMR ULTAL 
1. Teacher3/STSS/01 
Teacher 3 : Okay we will play a game, called 
guessing game. The game is about 
Present perfect. Student 11 with 
√     
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Student 10, Student 13 with student 12, 
Student 16 with Student 15, Student 14 
with mas Imam. 
  Farras met fikri.  Before or ? 
So, bla..bla..bla... After Farras met fikri 
. 
  Here is the example:  
  Deni has met me after Farras met fikri. 
So, let’s make group. You have to fill 
the blank space using clause. 
 
Group 3 play first. Don’t forget, have or 
has followed by past participle. 
 
2 Teacher3/STSS/02 
Teacher 3 : Artinya apa never? 
Student 15 : Tidak pernah. 
Teacher 3 : Good. Ever artinya apa? 
  √   
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Appendix 3. Table Data Analysis of Students’ Responses   
 
Teacher : Miss Listyaningrum  Topic : Daily Activity  
Place : Gazebo and Park  Time :  Augustus 6
th 
2018 
Note : 
Teacher1/SR/01 : Teacher 1/Students’ Response/Excerpt 1 
Rep.  : Replying Reac. : Reacting Response  Foc. : Focusing 
Com.  : Commenting Loop : Loop Response  SS : Silent Stress 
Sum.  : Summarizing Rev. : Revising 
No Code Data 
Students’ Response 
Rep. Reac. Com. Loop Foc. SS Sum. Rev. 
1. Teacher1/SR/01 
Teacher 1 : Okay, I’m fine.. Just fine.. Just 
so so.. So when i ask you 
“How’s life?”  it’s not about 
your house ya, i ask about 
your life... It’s similliar like 
√   
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when i ask you how are you.. 
So when i ask you about your 
life and your condition, i can 
also ask how’s everything 
and how are you doing?.  
This is the phrase when you 
want to ask someon else 
condition. You can also 
respond it by saying what 
else? 
Student 2 : I’m fine 
 
 
2. Teacher1/SR/02 Teacher 1 : While waiting for our friends, i 
wanna review about the last 
material. So, I wanna say in 
bahasa indonesia then you 
can translate it in english ya. 
Saya sedang membaca? 
Student 1 : I’m reading 
 
√        
3. Teacher1/SR/03 Teacher 1 : Today, we’re going to talk 
about daily activity guys. 
What you are doing since in 
the morning til you want to 
go to bed. Before it, I want 
you to mention kind of daily 
activities that you already 
√        
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know. I will write it in 
whiteboard. Start from 
Yanuar. Come on, mention 
one your daily activity. What 
is that? 
Student 1 : Wake up 
 
4. Teacher1/SR/04 Teacher 1 : Okay, now let’s paractice to 
translate the example of 
present continous sentence in 
english. Siti belajar tiap hari. 
Student 7 : Siti em.... studies... emm... 
Teacher 1 : Study or studies? 
Student 7 : Siti studies every day 
 
√        
5. Teacher1/SR/05  Teacher 1 : Okay, we will play a game. 
Here, i have lottery. I want 
you to take lottery randomly, 
then open it. Take one 
lottery, please! 
Students :  (Take the lottery) 
 
 √       
6.  Teacher1/SR/06 Teacher 1 : After that, please make an √        
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example of simple present 
sentence using the subject 
that you found inside lottery. 
First, make the positive 
sentence, the negative 
sentence, and the last is 
interrogative sentence.  Start 
from student 3? 
Student 3 :  We cook gurih rice every 
morning 
 
 
7 Teacher1/SR/07 Teacher 1 : Nah, I believe that all of you 
have understood about 
simple presents. I want you 
to write it down your 10 daily 
activities completely with the 
time, since in the morning til 
you go to bed. Don’t let your 
friend know your daily 
activities.  
Students :  (write their 10 daily 
 √       
135 
 
activities in a  
 
 
paper) 
 
8. Teacher1/SR/08 Teacher 1 : Here, i divide you into two 
groups, the first group is 
student 1, student 2, student 
3. The second group is 
student 4, student 5, student 
6, and student 7. This game 
would be like this, so i try 
to say someone’s daily 
activity. For example, 
according to these boys, 
which one who wake up 
earlier? Nah, so your group 
has to guess who does who 
wake up earlier in complete 
sentence. For example, 
danar wakes up earlier 
every day. Okay? The one 
who answers it wrong will 
be given powder on his or 
her face. This is getting to 
know more about your 
√        
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friends. Okay, this group 
starts first, Okay, according 
to you, which one who 
wake up earlier? 
Student 3 : Student 4 wakes up earlier 
every day 
 
9. Teacher1/SR/09 Teacher 1 : pekerjaan wanita di rumah. 
What else? 
Student 5 : Cook 
Teacher 1 : Good Job 
Student 6 : Are you sure? Huuu 
:  √      
 
10. 
Teacher1/SR/10 Student 3 :  We cook gurih rice every 
morning 
Teacher 1 : Good Job! Bravo!! 
Students  : hahahaha, gurih rice? 
Hahahaha 
  √      
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Teacher : Miss Nafi’atul Husna  Topic : WH Questions  
Place : Class  Time :  Augustus 8
th 
2018 
Note : 
Teacher1/SR/01 : Teacher 1/Students’ Response/Excerpt 1 
Rep.  : Replying Reac. : Reacting Response  Foc. : Focusing 
Com.  : Commenting Loop : Loop Response  SS : Silent Stress 
Sum.  : Summarizing Rev. : Revising 
No Code Data 
Students’ Response 
Rep. Reac. Com. Loop Foc. SS Sum. Rev. 
1. Teacher2/SR/01 
Teacher 2 : Who is for person, When is for 
time, Where is for place, you 
can read it in the paper that i 
gave to you. What is for asking 
information about something, 
the object, like what is this? 
Studnt 8 : Paper 
Teacher 2 : It is a paper. Who are you? 
 
√    
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2. Teacher2/SR/02 
Teacher 2 : Okay, we will play a simple 
game, here. Okay, move the 
chairs pleas. Stand up, so 
everyone has space two 
squares. Then turn back.  
 
Students : (Stand up and turn back) 
: √   
    
3. Teacher2/SR/03 
Teacher 2 : Okay, we will play a simple 
game, here. Okay, move the 
chairs pleas. Stand up, so 
everyone has space two 
squares. Then turn back. I 
will rub your back and give 
you a symbol of WH-
Question. Then you have to 
make questions using the 
word that i gave to you and 
ask to someone here. Can we 
just start now? Just feel it. 
Sorry to touching you 
Student 9 : Why. Mr. Imam, Why are 
you  here? 
 
√    
    
4. Teacher2/SR/04 
Teacher 2 : So it’s time to play the second 
game, I divide you into two 
groups. Wait, Mr. Imam 
 √   
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wanna join in this game? 
Because today only two 
students who attend this 
meeting. Okay, the game will 
be like playing snake and 
ladder. Just rolll the dice, then 
ask your partner group Wh-
question in the snake and 
ladder board til the last tile. 
Students    : (play snake and ladder 
game) 
 
5. Teacher2/SR/05 
Teacher 2 :  Wait a moment, I’ll prepare 
the things that we used for 
the game. You can do sharing 
with the native speaker, 
whatever you want. 
Students    : (have sharing session with 
Native speaker) 
 √   
    
6. Teacher2/SR/06 
Teacher 2 : Okay finish.  We will play 
snake and ladders game, but 
√    
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before it, i want to give you 
addition material. 
Sometimes, when you have 
conversation, you can give 
feedback. You ask your 
partner a question, then your 
partner answer it, nah, you 
can also response to your 
partner’s opinion. The 
example is agreeing with 
someone has said or 
someone’s opinion.  
  Today i want to give the 
example of it just a little bit, 
we can discuss it later in the 
next meeting,  the examples  
that shows you agree with 
someone’ opinion are: True!, 
That’s true! Absolutely! 
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You’re right, exactly, i think 
so too, yes i agree, i could 
not agree more. Nah the 
example above is some 
responses that indicate you 
agree with someone’s 
opinion. Example ya, you ask 
your friend, what’s your 
favorite food? Your friends 
answer, my favorite food is 
fried rice, because it’s very 
delicious. Then you can give 
feedback, i think so too, fried 
rice is very delicious. That’s 
the example. 
Students    : (nodding the head) 
 
 
142 
 
Teacher : Mr. Ivan  Topic : Present Perfect  
Place : Class  Time :  Augustus 20
th 
2018 
Note : 
Teacher1/SR/01 : Teacher 1/Students’ Response/Excerpt 1 
Rep.  : Replying Reac. : Reacting Response  Foc. : Focusing 
Com.  : Commenting Loop : Loop Response  SS : Silent Stress 
Sum.  : Summarizing Rev. : Revising 
No Code Data 
Students’ Response 
Rep. Reac. Com. Loop Foc. SS Sum. Rev. 
1. Teacher3/SR/01 
Teacher 3 : Okay we will play a game, 
called guessing game. The 
game is about Present 
perfect. Student 11 with 
Student 10, Student 13 with 
student 12, Student 16 with 
√     
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Student 15, Student 14 with 
mas Imam. 
  Farras met fikri.  Before or ? 
All students : After 
 
2. Teacher3/SR/02 
Teacher 3 : So, bla..bla..bla... After 
Farras met fikri . 
  Here is the example:  
  Deni has met me after 
Farras met fikri. So, let’s 
make group. You have to 
fill the blank space using 
clause. Group 3 play 
first. Don’t forget, have 
or has followed by past 
participle. 
 
Student 10 ( Team 3 ) : They have 
shaken hand after 
Student 15at met 
Student 12. 
 
 
√     
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Appendix 4. Interview Result 
INTERVIEW 1 
Teacher : Miss Listyaningrum 
Topic  : Daily Activity 
Place  : Gazebo and Park 
Time  :  Augustus 6
th 
2018 
Teacher 1 : Miss Listyaningrum 
TR  : The researcher 
 
Script of Interview 
TR : Why do you use recognizing script strategy in the opening of 
learning process? Based on my observation you delivered 
greeting expressions and its responses. 
Teacher 1 : Okay, i emphasize greeting expression and its responses because 
by giving them greeting expression can help students for their 
speaking skill. In addition, the meeting was still counted in the 
beginning meeting. I also always gave them addition materials 
out of the topic, the other expression , invitation, compliments 
and the others, because it was needed  for the students in 
different situation. 
TR : Why do you use encouraging in almost of the lesson time? Based 
on the observation you used game and the other activities to 
encourage students to speak. 
Teacher 1 :  According to me, I avoided learning process which is same as in 
the school, I avoid learning process which makes students 
become bored. I want students not just understand the material 
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and lesson but also fun. I want students speak actively in the 
classroom. That’s why i applied activities that encourage student 
to speak. 
TR : According to you, is it important to give motivation to the 
students? Based on the observation you motivate your students 
by praising students who have practice your instruction 
correctly. 
Teacher 1 : Yes, it is important. By giving them motivation it will increase 
their self-confidence, so students will enthusiast in learning 
speaking. Sometimes i also give them motivation by explaining 
them the use of speaking skill in the real life. 
TR : Do you apply those activities and those strategies in every topic 
Teacher 1 : No, I don’t. The style of activity depends on the topic that will be 
discussed. As long as the activity can make students active, 
enjoy and understand the material in learning process. 
TR : How is a student’s response to your activities and strategies which 
you apply in teaching speaking skill? 
Teacher 1 : Most of students’ responses is positive, they are very active 
joining the learning process. They did all of my my instruction. 
TR : What is the most strategy that you used in teaching speaking skill? 
Teacher 1 : Encouraging students to speak. I want my students speak in the 
clasroom. Eventhough sometimes they spoke incorrectly. But 
it’s okay, for me, learn by mistakes is better that they did not 
want to speak. 
TR : Based on my observation, when you gave material about greeting 
expression script, students gave replying response, is it right? 
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Teacher 1 : That’s right, whan i presented addition material about variation of 
greeeting expression, and the students gave positive response. 
They realized and understood the variation of greeting epression 
and its response with nodding their head. It means that they 
understood. To test their understanding, i ask them some example 
of greeting expression, then the students give response by 
answering my greeting expression.  
TR : Okay, and then when you applied encouraging students to speak 
strategy through demonstration, quiz and game. How are  the 
students’ responses toward it?  
Teacher 1 : Mostly students responsed it by replying and reacting response. 
When I held quiz and demonstration, they gave replying response. 
They answer my every questions and also did every intruction. 
For the game, the students’ responses are, reacting and replying 
response. When i asked them to take lottery, they did my 
command. When i asked them to write their 10 daily activities, 
they did it. Meanwhile, replyingh response was found when i ask 
them to guess their friends’ daily activities and to make some 
simple present sentences. 
TR : Based on my observation, i found commenting response when 
you gave appreciation to students’ answer which was gramatically 
correct but he used Javanese vocabulary in making a sentence. 
Then the other students gave a comment. Is it right? 
Teacher 1 :  Yes, off course, some students sometimes gave a comment lika 
that, they thought that i didn’t allow them to use Javanese 
vocabulary. In fact, i allow them to do it, because i want them to 
be confident in my class, eventhough it was not correct, i 
appreciated it. At least, they want to try to speak, because it is 
speaking class. 
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TR :  Okay, based on my explanation and note that i have given to you, 
when you taught your students in which i conducted research in 
your class, do you find Loop response from your students 
toward your elicitaion? 
Teacher 1 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 1 : No, I have not. 
TR :  Okay, based on my explanation and note that i have given to you, 
when you taught your students in which i conducted research in 
your class, do you find focusing response from your students 
toward your elicitaion? 
Teacher 1 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 1 : No, I have not. 
TR :  Next, based on my explanation and note that i have given to you, 
when you taught your students in which i conducted research in 
your class, do you find silent stress response from your students 
toward your elicitaion? 
Teacher 1 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 1 : No, I have not. 
TR :  Next, based on my explanation and note that i have given to you, 
when you taught your students in which i conducted research in 
your class, do you find sumarizing response from your students 
toward your elicitaion? 
Teacher 1 : No, I don’t. 
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TR :  In the other meeting, have you ever found it? 
Teacher 1 : No, I have not. 
TR :  and then, based on my explanation and note that i have given to 
you, when you taught your students in which i conducted 
research in your class, do you find revising response from your 
students toward your elicitaion? 
Teacher 1 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 1 : No, I have not. 
TR :  So it can be concluded that based on your teaching experience, 
you just only found those 3 kinds of responses? Replying, 
Reacting and Commenting? 
Teacher 1 :  That’s right. 
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INTERVIEW II 
Teacher : Miss Nafi’atul Husna 
Topic  : WH Questions 
Place  : Class 
Time  :  Augustus 8
th 
2018 
Teacher 2 : Miss Nafi’atul Husna 
TR  : The researcher 
Transcript of Interview 
TR : Why do you use picture as media in the opening of lesson? 
Teacher 2 : I just want the students easily understand kinds of WH-
Questions. 
TR : Why do you use question and answer to explain WH-questions 
and the example of them? Is it to encourage students to speak? 
Teacher 2 : Yes. Question and answer encourages students to speak. In 
addition, by questioning them the example of WH-Question in 
daily conversation will make them clearly understand about 
WH-Question and the example of them in daily conversation. 
TR : Beside that, you also apply games to encourage students to 
speak. Why do you use game as your activity? 
Teacher 2 : That’s right i use game to encourage students to speak.  The goal 
of  two games  is practicing the material about WH-Questions.  
Alhamdulillah, this class is visited by Native Speaker, so it 
makes the students curious enough to ask something with the 
Native. That’s why i hold sharing session with Native Speaker 
for students, so students can practice speaking with Native 
Speaker. 
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TR : Is it important to give students motivation? 
Teacher 2 : absolutely yes, i usually motivate them by praising them and 
appreciating them. I also want to make the atmosphere of 
learning good and fun, that’s why sometimes i give a joke in 
learning process.  
TR : Do you apply those activities in every topic? 
Teacher 2 : No, depends on the topic and students’ condition.  
TR : How is students’ response toward strategy that you use?  
Teacher 2 : Alhamdulillah, their response is good. They can understand in 
fun atmosphere and the did all of the activities. 
TR : The most strategy that you used is encouraging students to 
speak, right? 
Teacher 2 : Off Course. I want they are confident in joining this class, by 
practicing all of oral activities. 
TR : Based on my observation, when you gave material about 
agreeing with someone opinion, students gave replying 
response, is it right? 
Teacher 2 : That’s right, whan i delivered material about agreeing with 
someone opinion, the students gave replying response by 
nodding their head. It means that they understood what i have 
explained. 
TR : Okay, and then when you applied encouraging students to speak 
strategy through question and answer, game and sharing session 
with Native speaker. How are  the students’ responses toward it?  
Teacher 2 : Okay, for question and answer they gave response to my 
elicitation by replying and answering every question that i ask 
them. They also gave the same response when they play rub my 
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back game. Next, on game snake and ladder, they gave reacting 
response.  They did my instruction correctly withouth any 
comments from them. 
TR :  Okay, based on my explanation and note that i have given to 
you, when you taught your students in which i conducted 
research in your class, do you find Loop response from your 
students toward your elicitaion? 
Teacher 2 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 2 : No, I have not. 
TR :  Okay, based on my explanation and note that i have given to 
you, when you taught your students in which i conducted 
research in your class, do you find focusing response from your 
students toward your elicitaion? 
Teacher 2 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 2 : No, I have not. 
TR :  Next, based on my explanation and note that i have given to 
you, when you taught your students in which i conducted 
research in your class, do you find silent stress response from 
your students toward your elicitaion? 
Teacher 2 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 2 : No, I have not. 
TR :  Next, based on my explanation and note that i have given to 
you, when you taught your students in which i conducted 
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research in your class, do you find sumarizing response from 
your students toward your elicitaion? 
Teacher 2 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 2 : No, I have not. 
TR :  and then, based on my explanation and note that i have given to 
you, when you taught your students in which i conducted 
research in your class, do you find revising response from your 
students toward your elicitaion? 
Teacher 2 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 2 : No, I have not. 
TR :  So it can be concluded that based on your teaching experience, 
you just only found those 3 kinds of responses? Replying, 
Reacting and Commenting? 
Teacher 2 :  That’s right. Those 3 kinds of response that i found 
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INTERVIEW III 
Teacher : Mr. Ivan  
Topic  : Present Perfect 
Place  : Class 
Time  :  Augustus 20
th 
2018 
TR  : The researcher 
Teacher 3 : Mr. Ivan 
Transcript of Interview 
 
TR : Based on my observation, you used game to encourage students to 
speak. Why do you apply it? 
Teacher 3 : Okay, based on my experience in my school, i just get theory 
from my teacher, and i cannot understand the material that my 
teacher gives to me. That’s why i use game t, game will make 
students easily understand about the topic and material that i 
give to them. Sometimes i use vocabulary game, tenses game, 
and the others. In learning speaking skill, we should practice it, 
that’s why i apply oral game, like guessing game.   
TR :  Except encouraging students to speak, do you use another 
strategy? For example: recognizing script. By giving  them 
script greeting or another. 
Teacher 3 : I usually apply it accidentally. I will give it as addition material. 
TR : Is it important to give motivation to the students? 
Teacher 3 : Yes, off course.s I usually praising and appreciating the students 
who can practice it correctly. 
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TR : The most strategy that you usually used is encouraging students to 
speak right?  
Teacher 3 : Absolutely yes’ 
TR : How is students’ response through strategy that you use in 
teaching speaking? 
Teacher 3 : their response is positive 
TR : Okay, based on my observation you applied encouraging students 
to speak strategy through game, called guessing game. How are  
the students’ responses toward it?  
Teacher 3 : They gave good response actually, they make a blanck sentence 
whan i asked them to make it, and also as you know that they 
answer the questions when i asked them to fill the blank part 
orally. 
TR :  Okay, based on my explanation and note that i have given to you, 
when you taught your students in which i conducted research in 
your class, do you find Loop response from your students 
toward your elicitaion? 
Teacher 3 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 3 : No, I have not. 
TR :  Okay, based on my explanation and note that i have given to you, 
when you taught your students in which i conducted research in 
your class, do you find focusing response from your students 
toward your elicitaion? 
Teacher 3 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
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Teacher 3 : No, I have not. 
TR :  Next, based on my explanation and note that i have given to you, 
when you taught your students in which i conducted research in 
your class, do you find silent stress response from your students 
toward your elicitaion? 
Teacher 3 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 3 : No, I have not. 
TR :  Next, based on my explanation and note that i have given to you, 
when you taught your students in which i conducted research in 
your class, do you find sumarizing response from your students 
toward your elicitaion? 
Teacher 3 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 3 : No, I have not. 
TR :  and then, based on my explanation and note that i have given to 
you, when you taught your students in which i conducted 
research in your class, do you find revising response from your 
students toward your elicitaion? 
Teacher 3 : No, I don’t. 
TR :  In the other meeting, have you ever found it? 
Teacher 3 : No, I have not. 
TR :  So it can be concluded that based on your teaching experience, 
you just only found those 3 kinds of responses? Replying, 
Reacting and Commenting? 
Teacher 3 :  That’s right. Those 3 kinds of response that i found. 
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INTERVIEW IV 
Teacher : Miss Listyaningrum 
Topic  : Daily Activity 
Place  : Gazebo and Park 
Time  :  Augustus 6
th 
2018 
TR  : The researcher 
Student 1 : Yanuar 
Student 6 : Romantika 
Transcript of Interview 
 
TR  : Do you understand about the material today? 
Student 1 : Yes,  I understand  because the activity in does not make me 
bored. 
Student 6 : Yes, Off course, I can understand the material  easily beacuse the 
way my teacher teach us is very creative, that’s why i interested 
in this speaking class today. 
TR  : Which activity thay you like the most? Why? 
Student 1 : I like game, because i can practice to make an example of simple 
present by guessing my friend’s daily activity 
Student 6 : i like every activities today, because i think all of the activities 
today can develop my speaking skill.  Theactivity that i like the 
most is game getting to know my frends 
TR  : Which activity that do not you like the most? Why? 
Student 1 : There is no activity that i do not like 
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Student 6 : Same as him. 
TR  : Does your teacher usually motivate you? 
Student 1 : Yes, she always appreciating what students do, no matter it’s 
correct or not 
Student 6 : Yes, sometimes when  we looked tired, she always motivates us 
and sometimes she hold  a class outside the classroom, so we 
enjoy the learning process. 
TR : How is your response toward theteacher’s strategy? 
Student 1 : My response is good, now i like  speaking 
Student 6 : Good 
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INTERVIEW V 
Teacher : Miss Nafi’atul Husna 
Topic  : WH Questions 
Place  : Class 
Time  :  Augustus 20
th 
2018 
Student 8  : Wiwid 
Student 9 : Asya 
TR  : The researcher 
Transcript of Interview 
 
TR  : Do you understand about the material today? 
Student 8 : Yes,  I understand . the teacher’s so creative 
Student 9 : Yes,  there is native speaker in thi class, very interesting. 
TR  : Which activity thay you like the most? Why? 
Student 8 : I like sharing session, i can ask anthing with Native speaker. I can 
oractice my speaking kill with Native Speaker 
Student 9 : I like game snake and ladder, my partner is Native Speaker, thats 
why i like this activity. I can improve my speaking skill by 
playing this game with Native speaker 
TR  : Which activity that do not you like the most? Why? 
Student 8 : No activity that i do not like 
Student 9 : No  
TR  : Does your teacher usually motivate you? 
159 
 
 
 
Student 8 : Yes, she always motivates us 
Student 9 : Yes, she always makes the atmospher of this class become fun by 
givin g a joke 
TR : How is your response toward theteacher’s strategy? 
Student  8 : My response is good 
Student 9 : Good 
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INTERVIEW VI 
Teacher : Mr. Ivan  
Topic  : Present Perfect 
Place  : Classroom 
Time  :  Augustus 20
th 
2018 
TR  : The researcher 
Student 15 : Farras 
Student 16 : Mia 
Transcript of Interview 
 
TR  : Do you understand about the material today? 
Student 15 : Yes,  I understand .  
Student 16 : Yes 
TR  : Which activity thay you like the most? Why? 
Student 15 : I like guessing game, because it is fun. 
Student 16 : I like gussing game. 
TR  : Which activity that do not you like the most? Why? 
Student 15 : No  
Student 16 : No  
TR  : Does your teacher usually motivate you? 
Student 15 : Yes 
Student 16 : Yes  
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TR : How is your response toward theteacher’s strategy? 
Student  15 : My response is good 
Student 16 : Good  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
162 
 
 
 
INTERVIEW PRE-OBSERVATION 
 
Informant  : Miss Listyaningrum (Teacher and Staff Curriculum) 
TR  : The researcher 
I : Informant 
Transcript of Interview 
TR  : So, What’s your name? 
I : I am Listyaningrum, I am teacher and staff of Curiculum in E-Fun 
English Course Klaten 
TR  : Could you mention kinds of program in E-Fun english course 
Klaten? 
I : You can see in this brochure 
English for Comunicattion is the favourite program that is usually 
students choose, especially express english 
TR  : Why? 
I : Because in this program we focus on speaking for beginers 
especially for students of senior high school. Many students who 
join this program join in some speaking competition, such as: 
story telling, speech competition, video and the other 
competitions 
TR  : What can make this course different with the other course? 
I : In this course, we emphasize student to practice speaking by 
giving them fun activity, so they will be confident in joining the 
speaking class. So, Sometimes, we also bring Native speaker, so 
students can practice conversation with them. 
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TR  : How many speaking class here? Especially express english? 
I : There are four class, each class was taught by different teacher. 
Although the topic was the same, the strategy and the activities 
that was applied in the class is different. It depends on the 
teachers, as long as the goal of teaching learning process of 
speaking can be reached. We deliver mateial differently from the 
school does.  Each topic will be discussed in one meeting till two 
meetings. It depends on students’ skill. 
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Appendix 5. Questionnaire 
 
 
 
 
 
165 
 
 
 
 
 
166 
 
 
 
 
 
167 
 
 
 
 
 
168 
 
 
 
 
 
169 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
170 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
171 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
172 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
173 
 
 
 
 
 
174 
 
 
 
 
 
175 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
176 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
177 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
178 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
179 
 
 
 
 
 
180 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
181 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
182 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
183 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
184 
 
 
 
 
 
185 
 
 
 
 
 
186 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
187 
 
 
 
 
 
188 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
189 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
190 
 
 
 
 
 
191 
 
 
 
 
 
192 
 
 
 
 
 
193 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
194 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
195 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
196 
 
 
 
 
 
 
 
 
 
 
 
 
 
